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Artistic Process: Responding
8th Grade General Music



Anchor Standards / Enduring Understandings / Essential Questions

Common Anchor #7:

Choose music appropriate for a specific purpose or context

Enduring Understandings

Individuals’ selection of musical works is influenced by their interests, experiences, understandings.

Essential Question(s)

How do individuals choose music to experience?

Common Anchor #7:

Analyze how the structure and context of varied musical works inform the response

Enduring Understanding

Response to music is informed by analyzing context (social, cultural, and historical) and how creators and performers
manipulate the elements of music.

Essential Question(s)

How does understanding the structure and context of music inform a response?

Common Anchor #8:

Support interpretations of musical works that reflect creators’/performers’ expressive intent

Enduring Understandings

Through their use of elements and structures of music, creators and performers provide clues to their expressive intent.

Essential Question(s)

How do we discern the musical creators’ and performers’ expressive intent?

Common Anchor #9:

Support evaluations of musical works and performances based on analysis, interpretation, and
established criteria.

Enduring Understandings

The personal evaluation of musical work(s) and performance(s) is informed by analysis, interpretation, and established

criteria.

Essential Question(s) How do we judge the quality of musical work(s) and performance(s)?

Intent of the Model Cornerstone Assessments

Model Cornerstone Assessments (MCAs) in music assessment frameworks to be used
by music teachers within their school’s curriculum to measure student attainment of
process components defined by performance standards in the National Core Music
Standards. They focus on one or more Artistic Process (i.e., Creating, Performing, or
Responding) and are designed as a series of curriculum-embedded assessment tasks,
each of which measures students’ ability to carry out one or more process
components. The MCAs can be used as formative and summative indications of
learning, but do not indicate the quality of teaching or effectiveness of a school’s
music program.

Although each MCA is designed so that it can be administered within an instructional
sequence or unit, teachers may choose to spread the component parts of one MCA
across multiple units or projects. Student work produced by the national pilot is
available on the NAfME website that illustrates the level of achievement envisioned
in the National Core Music Standards.

Using the MCA document

MCAs are presented as a framework to be
integrated into current curriculum. An
example is provided that demonstrates
the integration of curricular content.
These examples are the specific tasks
presented in the national pilot and may be
used as the program so desires. Each MCA
is available in a .pdf format with links for
easy navigation within the document with
external links for .doc versions of
worksheets. The next page provides the
assessment description with each bubble
being a link to a detailed description of
the assessment.

General Description of the Assessment Task

From musical recordings relevant to the selected curricular content and organized into playlists of three contrasting yet
contextually connected programs, students select two musical programs and assess how works in playlists are connected to
and influenced by specific interests, experiences, purposes, and/or contexts. They identify the elements of music and
expressive qualities used within each program of works and compare / contrast two programs. Students use personal
interpretation of the contrasting programs to explain how composers and performers applied the elements of music and
expressive qualities within program to express the genre, culture, and historcial periods. Individual teachers can determine
the length of time required to complete the assessments, but each assessment could occur within one class period. Use the

following links to find the National Standards Skills and Knowledge and the Music Standards Glossary.

Re
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http://www.nafme.org/my-classroom/standards/knowledge-skills-and-dispositions/
https://nafme.org/wp-content/files/2014/06/Core-Music-Standards-Glossary.pdf

Model Cornerstone Assessment, 8™ grade General Music: Responding

Select

MU:Re7.1.8a

Select programs of music (such as a CD mix or
live performances) and demonstrate the
connections to an interest or experience for a
specific purpose.

Analyze

MU:Re7.2.8a

Compare how the elements of music and
expressive qualities relate to the structure
within programs of music.

\ 4

MU:Re7.2.8b

Identify and compare the context of programs
of music from a variety of genres, cultures,
and historical periods.

Interpret

MU:Re8.1.7a

Support personal interpretation of contrasting
programs of music and explain how creators’ or
performers’ apply the elements of music and
expressive qualities, within genres, cultures,
and historical periods to convey expressive
intent.

Evaluate

MU:Re9.1.8a

Apply appropriate personally- developed
criteria to evaluate musical works or
performances.

_/

LY

Re

Model Cornerstone Assessment (updated 2017)

Assessment Strategy 1 \1

Teacher guides students read the short description of
three pairs of playlists to select by consensus which
playlist the class will study for the assessment.

Teacher plays the three selections from the chosen
playlist (A) and then the three selections from
playlist (B) for students assess how the works in each
playlist is connected to and influenced by specific
interests, experiences, purposes, and/or contexts
using the selectingworksheet

Teacher guides students to identify the elements of
music and expressive qualities used within each
program of works and to compare / contrast the two
programs using the AnalyzéWorksheet

Students use personal interpretation of the
contrasting programs to explan how composers and
performers applied the elements of music and
expressive qualities within program to express the
genre, culture, and histocial periods.

g

Assessment Strategy 2

Teacher guides students in developing criteria to
evaluate musical works and then uses the criteria to
evaluate Playlists(A) and Playlist (B) by completing the
Evaluate.Wor ksheet

J
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Scoring Device for Select, Analyze, and Interpret Worksheet

Category

Level 1
Emerging

Level 2
Approaches
Criterion

Level 3

Meets Criterion

Assessment #2: Section

Level 4

Exceeds Criterion

Performance
Standard

| Select - Choose music appropriate for a specific purpose or context.

Citing Description included | Description includes | Description Description artistically MU:Re7.1.8a .
evidence inferred interests, general but not included specific and imaginatively Select programs of music
to explain prior knowledge specific reference to | reference to included specific (S:r?:r;:cgg r;‘:é or live
. and/or experience interests, prior interests, prior reference to interests, Eemonstrate
selection without reference. | knowledge and/or knowledge andfor | prior knowledge andior | .o conio oo
experience. experience. experience. interest or experience for
a specific purpose.
Section Il: Analyze - Analyze how the structure and context of varied musical works inform the response.
Identify Beginning to identify | Accurately identified | Accurately Accurately identified
musical musical elements most musical identified musical musical elements within
AETETS within each elements within elements within each selection (A and
selection (A and B). | each selection (A each selection (A B) using sophisticated
and B). and B). descriptions or MU:Re7.2.8a
terminology. Compare how
Compare Compared some Compared many of Compared the Compared the identified tmhﬁseilce;r‘]%n;;:essive
musical musical elements of | the identified identified musical musical elements of qualities relate o
each selection with musical elements of | elements of each each selection in the structure within proar
elements T . o o . X ; prog
. N limited relation to each selection in selection in relation | relation to the structure ams of music.
inrelation | o siructure of the | relation to the to the structure of | of the program using
to program | program. structure of the the program. rich description and
structure. program. clarity of thought.
Compare Identified a singular | Infer, but do not Clearly Demonstrated a deep
context of | component of clearly differentiated, | differentiated consideration of genre, | MU:Re7.28b
genre, culture and between genre, between genre, culture and historical Identify and compare
program N L . . the context of programs o
historical time culture and historical | culture and time period as f music from a variety
period time period as historical time appropriate. of genres, cultures,
appropriate. period as and historical periods.
appropriate.
Section Il: Interpret - Support interpretations of musical works that reflect creator’s/performer’s expressive
intent.
Identify Interpretation does Clarity is lacking in Clearly interpreted Interpretation
] not address how the | the interpretation of | how the demonstrated a depth “Cngr;R:Zézﬁgiv
AEraTs composition and how the composition and of understanding as to the ell)ements of

expressive qualities
of performances
convey the theme of
each program.

composition and
expressive qualities
of performances
convey the theme
of each program.

expressive qualities
of performances
convey the theme
of each program.

how the composition
and expressive qualities
of performances
conveyed the theme of
each program.

music and expressive
qualities relate to

the structure within progr
ams of music.

Assessment #2: Evaluate - Support evaluations of musical works and performances based on analysis,
interpretation, and established criteria.

Devlop and | Did not personally Developed and Accurately applied Demonstrated a depth of
apply develop criteria or inconsistently personally- understanding by MU:Re9.1.8a
Arymref did not apply applied personally developed criteria Accurately and Apply
criteria for o . . appropriate personally-
. personally- criteria to evaluate to evaluate musical | thoughtfully applying Y
evaluation b : developed criteria to
developed criteria to | musical works or works or personally-developed evaluate musical
evaluate musical performances. performances. criteria to evaluate works o performances.
works or musical works or
performances. performances.
Y

Re
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Assessment Strategy 1 (Select, Analyze and Intepret)

MU: Rea7 . 1. 383. 8a &b. 8.1. 7a

f  Understand how music is influenced by interests, experiences, understandings, and purposes through
learning information about the music, culture, historical era, lyrics, etc.

 Explain the purpose of programing and why music is often programed into groups around a theme
Knows definitions of musical elements (articulation, dynamics, harmony, style, tempo, timbre, and texture).
I Can label musical elements while listening to music.
9 Can compare across multiple listening samples.
Teacher I Develop three pairs of playlists with a paragraph describing the topic connection of
Preparation the three works in teach playlist. (s epel _a y | i s )t Youtmaymse theaptaydists
developed for the pilot.
I Prepare device to play audio for the class.
Become familiar with the three musical selctions on each playlist.
9 Prepare a sufficient number of printed copiesoftheS e |, e cAthnal v z e,
Wor kssi@g@ed x YyYer si on
9 Prepare a sufficient number of printed copies of the P a i P le @ ol aidigithl
copy for projection to the class or online dissemination.
I Become familiar with the criteria on the scoring rubric.
Assessment I Assure that all students are seated comfortably and can easily hear the music (and
Environment see the projected P a i r e dsifBpprapyiake). s t
Setup  Each student must have a writing utensil and worksheets.
I Ask students to listen intently and participate as requested.
Assessment The teacher will :

Re
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1

Guide students throughthe P a i r e dsdiBclssanyg theidiffetent themes within
each pairofplaylists(Teacher s may wi sh nttos hraevaed
descriptons for each playlist al ouct
Hand out to each studentthe S e |, e cAtn a |l y zrer, Wearnlds. H end te

Section | — Selecting a Pair of Playlists
0 Direct students to complete Section 1 oftheS e |, e cAth a |l y zrgr, ¢
Wo r k sthra@ugh twhich students decide upon a pair of playlists they
find most interesting and provide a rationale for their decision (s t u d e
wi || not have heard selectons vy
prior knowledgandf exprttéxtd, )gpe¢mr

0 Guide discussion among the entire class leading to consensus as to which
playlist pair the entire class will investigate. (di s cussi on i sh
cl aeslsecst mgneomlayir of Plawltiisits) &

A This may be best completed with a classroom vote

General Music, 8" Grade Responding
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http://www.k-state.edu/musiceducation/mca/8threspond/8thRespondSelectAnalyzeInterpretWorksheets.docx

Section Il — Analyze and Intrerpret

0 Playlist (A)

A

A

Allow time for students to write the titles and performers of all
three songs in Playlist (A) on the worksheet

Play each of the three selections for playlist (A)(e nt r e s ¢
meani ngf ul s ésg ncehrmotd sgk studergtsacc h e
complete the Playlist (A) table. Students will be writing as they

arelistening. (They are not tocobmmh e
they have hea)yd all three s

After listening to all 3 Playlist (A) songs, allow the students a few
minutes to complete the shaded column that asks to compare
similar and unique characteristic of the song group.

Ask student to complete the narrative question at the bottom of
the page: “How do the musical and expressive elements, culture,
genre, and historical time periods of these three songs combine
as a program to demonstrate the theme of this Playlist (A)?

0 Playlist (B)

A

A

Allow time for students to write the titles and performers of all
thee songs in Playlist (B) on the worksheet

Play each of the three selections for playlist(B) (e nt r e s ¢
me aniln gfewy me nss ¢ hanedagketidents to fill in
the Playlist (B) table. Students will be writing as they are
listening.(They are not tocoobmmhiét
have heard .pll three songs

After listening to all 3 Playlist (B) songs, allow the students a few
minutes to complete the shaded column that ask them to
compare similar and different characteristic of the song group.

Ask student to complete the narrative question at the bottom of
the page: “How do the musical and expressive elements, culture,

genre, and historical time periods of these three songs combine
as a program to demonstrate the theme of this Playlist (B)?

1 CollecttheS el Acal, yaemd Wbot & sthhbe estessed using the
Sel Aclay,zeand Wot &s$heecrti n i noxentinuing into

Assessment Strategy 2. (.docx Scoring Device)

Re
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http://www.k-state.edu/musiceducation/mca/8threspond/8thGradeRespondScoringDevices.docx

Assessment Strategy 2 (Evaluate)
a'! YwSdoomodv |

Prerequisite Skills and Knowledge

9 Understands how music is influenced by interests, experiences, understandings, and purposes through
learning information about the music, culture, historical era, lyrics, etc.

'  Understands the premise of themed programs, performance, albums, and playlists.
 Can explain the purpose of programing and why music is often programed into groups around a theme

T Knows the definitions of musical elements (articulation, dynamics, harmony, style, tempo, timbre, and
texture).

9 Canidentify and develop criteria to use for evaluation.

 Can compare across multiple listening samples.

Teacher 9 Print a sufficientnumberof EVv a |l uat e fédfeachistadentirtheslass. (.docx
Preparation version)

Assessment 9 Return students completedS el ect |, Amd leWmpe Je sifrantinting to
Environment Strategy 2 on a different date.

Setup fHandout anEv al uat e tdMach skudefit.e e t

I Confirm students have a writing untensil.
I Classroom space to facilitate individual work and class discussion.
91 Become familiar with the scoring criteria on the Scoring Device. (.docx Scoring Device)

Assessment 1 Instruct students complete question 1 individually.

1 As full class in discussion, ask students to verbally share the elements and criteria they
developed in question 1. Students should take notes on class discussion and add any
elements or criteria that they feel are relevant in the space below question 2.

91 Ask students to complete question 3, providing details that support their conclusion. (I f
assessed on a consecutve date, you ma
remind the students pf the musical pe

9 CollecttheEv al uat e tdMeasskssdwusingtheE v a |l War lkesSheecerti
Dev.iCollecttheSel ect, Anal Wpe Kk sthhe ddedsed tsiegrthp r €
Select, Anal YWoe k shoartil md itthBsgot yetbeen scored).

Re
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http://www.k-state.edu/musiceducation/mca/8threspond/8thRespondEvaluateWorksheet.docx
http://www.k-state.edu/musiceducation/mca/8threspond/8thRespondEvaluateWorksheet.docx
http://www.k-state.edu/musiceducation/mca/8threspond/8thGradeRespondScoringDevices.docx

[ Pl ayl i st TeJmpIate

Pl aylist, Pa,ji+tor#13Topic of playlist

At itle of o irst playlist

Paragraph describing topic that connects the play | ist

Sonigs pl:ayli st
1Song t(atrkte s#1l
2Song t fatrit)e s# 2
3Song t I(&r hi3s't

B)titseceohtwl i st

Paragraph describing topic that connects the play | ist

Sonigs pl:ayli st
1Song t@atrhte s#1
2Song tfatrit)e s#2
3Song t (atrlt)e s# 3

Re
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Select, Analyze, and Interpret Worksheets

Name

SECTION |

After readingthe P a i r e d defiiptoys]chose bne pair of playlists with topics that you find most interesting
and answer the following questions.

1. Which of the three pairs described do you find most interesting?

C Pair#l
C Pair#2
C Pair#3

2. Which of the following ideas contributed to you selecting that pairing:

| am curious about one or both of these styles of music

| am curious about the stories and lyrics in these kinds of musics
I think I’'ve heard one or both of these styles before

I think I have performed one or both of these styles before

One or both of these styles of songs in new to me

I’'m interested in the cultural elements within the music

I’'m interested in the historical value of this music

O 0 O 00000

I’'m interested in the social value and meanings of this music.

3. What, specifically, has drawn you to the playlist of your choice?

Please wait to continue the worksheet until you are given further instruction from your teacher.

The class, as a whole, has decided to study:

C Pair#l C Pair#2 C Pair#3

~

Re
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SECTION Il Part 1 (Playlist A)

Write in the title and performer of each of the three selections for Playlist A. As you listen to each of the songs in Playlist A, complete the first three columns in the table below
with your observations of the Y dz& A O f adfSEYIBIP & & A AvShin kadalwbrid Théh ompare your observations using the grey column.

Song 1(A) title: Song 2(A) title: Song 3(A) title: Comparing all 3 songs, how are they similar or
different?

Performer/s: Performer/s: Performer/s:

Articulation
(e.g. accented, legato, staccato, etc.)

Dynamics
(e.g. forte, piano etc.)

Harmony
(e.g. accompanied, a capella,
instrumental only, etc.)

Tempo
(e.g. largo, andante, allegro,
changing tempos, etc.)

Texture
(e.g. 1-2 parts, 3-5 parts, 6 or more
parts, etc.)

Timbre
(e.g. bright, smoky, mournful, full,
rich, nasal, tinny, etc.)

What culture does this come from?
(e.g. American, Korean, Regional
America, etc.)

What genre is this music?
(e.g. rock, country, folk, classical,
gospel, etc.)

What historical time period is this
music from?

(classical, 20t century, 1950s,
current, etc.)

Explain why these three songs should/shouldn’t be organized into a program to demonstrate the theme of this Playlist (A)?

~

Re
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SECTION I1 Part 2 (Playlist B)

Write in the title and performer of each of the three selections for Playlist B. As you listen to each of the songs in Playlist A, complete the first three columns in the table below
with your observations of the Y dza A O f adfSEYIBIP & & A AvShin adalwbrid Théh ompare your observations using the grey column.

Song 1(A) title: Song 2(A) title: Song 3(A) title: Comparing all 3 songs, how are they similar or
different?

Performer/s: Performer/s: Performer/s:

Articulation
(e.g. accented, legato, staccato, etc.)

Dynamics
(e.g. forte, piano etc.)

Harmony
(e.g. accompanied, a capella,
instrumental only, etc.)

Tempo
(e.g. largo, andante, allegro,
changing tempos, etc.)

Texture
(e.g. 1-2 parts, 3-5 parts, 6 or more
parts, etc.)

Timbre
(e.g. bright, smoky, mournful, full,
rich, nasal, tinny, etc.)

What culture does this come from?
(e.g. American, Korean, Regional
America, etc.)

What genre is this music?
(e.g. rock, country, folk, classical,
gospel, etc.)

What historical time period is this
music from?

(classical, 20t century, 1950s,
current, etc.)

Explain why these three songs should/shouldn’t be organized into a program to demonstrate the theme of this Playlist (B)?

Re
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Evaluate Worksheet

Name

Answer the following questions.

1. If you were to attend a themed concert, what elements (including musical, lyrics, culture, genres, performer/s,
etc.) would you expect to hear that would make the theme of the concert recognizable to the audience? Please list

all the elements and criteria you can think of.

2. Through class discussion, develop a collaborative list of criteria on which to identify a themed program. Take
notes on the any additional criteria discussed by the class that are not written in question 1 above.

3. If the three works in each playlist were performed in a concert to represent a particular theme, does each
playlist (A and B) adequately provide a context that supports the theme as they relate to history, culture, and/or
genre? Please state your opinion on both Playlist A and Playlist B and provide details to support your conclusion.

General Music, 8t Grade Responding, Page 12



Paired Playlists Resource List

from Smithsonian Folkways

used in the pilot

http://www.folkways.si.edu/

Smithsonian Fol kwanwenBeobi tdi ngsbhed EBlmbehsonian |
natiwmnaéum of the Unaneddeeadiadugptpeod Tthaayg cul t ur al

di vemsdhgreased understahnhdronggamohg pecpimest ati o
di sseminati.onmbefyi evend hat musi cal and tuauketwuvriahld
gual ity of I|life throughout t heauwarol d.echrda unngls tam
mat ertihaslgse k t o strengthen peopl ecusl teunrgaa g ehheernitt awgiet
enhance their awarentbe aundtapplebhenttageodf oth

The Smithsonian Fol kways Recording Archive provi

free of charge. These playlists are samplings of
t heme. |l ncbedptayhi she are authentic, high qual.@i
detailed |Iiner notes that help define the artist

After reading through the feas areidp tpilmantdhiicst seacke to,
iSectlioom Skkeecting, Analyzing and Interpreting Wo

L

Re
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http://www.folkways.si.edu/

Pl aylist-Soauinnds#tlof Ameri ca: Bl ues and Appal ach

ASonds of the American Bl ues

http://www. f ol KkwaWisha&me.raltlawns oumuwsi c/ pl ayl i st/ smithsoni an

I'n 1886006 a new musi célecogemer polpad anmitthiet BThesestvpbe emerged

American communities in the southern part of the United St
Chicago, New Orleans, and Newriperko@GityheUdblallsy desrcgiibmrest
daily I1ife. The songs typically follow a ballad in form, w
derived from work songs, and the musirc iammdcharyadctnarci Zf erde eldy
delivery. They often follow the same format of one | ine of
original. The blues form became a fundamentahdaBRpekt &oRolh

among other styles.

Songs to use:

1. Good Morning Blues (Lead Belly)

2. Bluebird Blues (Big Joe Williams)

3. Oh BabygHaVYeu tDom'ot (the Chamber Brothers)

B Sounds from Appalachia fopom Smithsonian Fol kways

http://www. folkwdysangpaladcathisoabmusi c/ pl aylist/ smithsonian

Appal achia is the region of the easternclnamebMobshntaaiess pfsth

northern Al abama and Mississippi to southern New York. Tra
mi xture of i mmigrant sounds, including Celtic ballnagdess, IGQhr
recent years Appalachian music has been greatly traester me
but traditional playing styles are stild]l k-epd musveabytfat
hi story of the region. These classic recordings come from

Songs to use:

l1Little Saide (Clearance Ashley)

2Across the Blue Ridge Mountains (Harley All en)

3lon Leaving You Thi(MallheeeSameeSomamd Sara Carter Bayes

General Music, 8t Grade Responding, Page 14


http://www.folkways.si.edu/sounds-of-the-american-blues/music/playlist/smithsonian
http://www.folkways.si.edu/sounds-from-appalachia/music/playlist/smithsonian

Pl aylaist -88»ngs of Activism and Songs of Peace

A)Sounds of the Ciwil Rights Movement

http://www. f ol kwayWtshed ivv.i dgdhud/ eseonuenndts/ musi c/ pl ayl i st/ smithsoni
Composed of seminal recordings, this playlist highlights t
expressing, and sustainéinmamosneinh utmh@a mbfmrgi pam tAmeri can ci v
1. This LittITehelL iMpmtt gofmeMiyne&o(spel Triot, The Nashville Quz:
2. Oh, Freedom (Hollis Watkins)

3. We Shal ITh@veaevomnamemery Gospel TriGoy, Cahewldadhville Quar:t

B)Peace Songsoof the 1960s

http://www. f ol Kkwsao/rsg#s lirke 9e6d0us/ /pneuasciec / pl ayl i st/ smithsoni an

Throughout thept@aé@ésregosgered civilian frustrations with
potential devastation from atomic weapons occupied the min
a battlefield for U.nSded oilndiceant raonvde rwsays. surr ou

Songs to use:
1. I Wi | Not Go Under the Ground (Happy Traum and Bob Dyl
2. Turn, Turn, Turn (Pete Seeger)

3. Where Have Al IMarhge IFiltowenmksorGone (

General Music, 8t Grade Responding, Page 15


http://www.folkways.si.edu/sounds-of-the-civil-rights-movement/music/playlist/smithsonian
http://www.folkways.si.edu/peace-songs-of-the-1960s/music/playlist/smithsonian

Paired P#3iydoinsgts of America and the (ADnelram)an Songwr

AArfwo Hundred Wdaanrs Sefantgliferdo mBaShrmiegrhsond an Fol kways

http://www. f ol kweagssft set.-egard dl@ddbeys mi t hs-oni an
fol kways/ music/ playlist/ smithsonian

Over 200 years ago Franchef Smoé¢toKegowit dideHd gy, povdimmc h beca
dhe Spangl edéSBnanrmesro.ni an Eompivhgd haplaylist of Am@Méhiecdars
of 1812, the Civil War, the Civil Rights Movement, and eve
culture.

Songs to use:

1The United States: TH&/RtH)ar Spangled Banner
2Yankee Doodle (Pete Seeger)

3This Land is Your Land (Woody Guthrie)

B A nspired Bob Dylan from Smithsonian Fol kways

http:// www.sfiolekdwiah/gsdanvices s p-bo-Hgd | an/ musi c/ pl aylist/ smithsoni art

Bob Dyl an, aBlsion & nBogwni Grswmte of the most i mportant American
hundreds of powerful songs anpepfrogmasscsedsthresghAsa mMmusmb2©
aut obi o@hraprhiycl es, r ¥oeaime, ORel kways has figured prominentl
from many of the artists whads heaadr lay pcraorfeoeurn da si nap as@tn\gaem Ryl rdd
Peggy Seeger, Browni e Mhe&hbdBewahds 50,68 nReyvieBraenmpd eGasmyg s Dawof sal |
Woody Guthhe eSmithsonian Fol kways collection offers many o
his beaokiaspiration.

Songs to use:
1. Nobody Knoowes DWwem &md Out (Dave Von Ronk)
2. Wabash Cannonball (Jean Richie and Doc Watson)

3. My Long Journey Home (the New York Ramblers)
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http://www.folkways.si.edu/200-years-of-the-star-spangled-banner-by-smithsonian-folkways/music/playlist/smithsonian
http://www.folkways.si.edu/200-years-of-the-star-spangled-banner-by-smithsonian-folkways/music/playlist/smithsonian
http://www.folkways.si.edu/songs-that-have-inspired-bob-dylan/music/playlist/smithsonian

Name

Sample Select, Analyze, and Intrepret Worksheets
Used during the pilot

SECTION|

AfterreadingtheP ai r ed Pl ay |desgiptionR ehaseconerpair ef pldylistswith topics that you find most interesting and

answer the following questions.

1. Which of the three pairs described do you find most interesting?

¢
¢
C

Pair #1 Sounds of America: Blues (A) and Appalachia (B)
Pair #2 Songs of Activism (A) and Songs of Peace (B)
Pair #3 Songs of America (A) and the American Songwriter (Dylan) (B)

2. Which of the following ideas contributed to you selecting that pairing:

¢

O O OO OO0

| am curious about one or both of these styles of music

| am curious about the stories and lyrics in these kinds of musics
I think I’'ve heard one or both of these styles before

I think I have performed one or both of these styles before

One or both of these styles of songs in new to me

I’'m interested in the cultural elements within the music

I’'m interested in the historical value of this music

I’'m interested in the social value and meanings of this music.

3. What, specifically, has drawn you to the playlist of your choice?

Please wait to continue the worksheet until you are given further instruction from your teacher.

The class, as a whole, has decided to study:

¢
¢
¢

Pair #1 Sounds of America: Blues (A) and Appalachia (B)
Pair #2 Songs of Activism (A) and Songs of Peace (B)
Pair #3 Songs of America (A) and the American Songwriter (Dylan) (B)
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Differentiation Strategies

(Il nstructonal approaches that respond to individual studen

ResourceKgsamppePl 8 ORP2NHK LIdzo f A OF 02 vV & kK 0620 S NBAA ¥ I imBBzOK2 yX S
. dzWEFRC2 dzy R-F 8[88/1 RS NAE KA LI & LJE

pre-assess to determine levels of student prior knowledge and abilities

determine and teach to reduce learning gaps allowing alternative forms of communicating expectations
to students as needed

create independent enrichment/enhanced work for students who show mastery

group students to accommodate learning needs

use provocative, complex questioning to stimulate high level thinking

devise open-ended tasks to allow students of all ability levels to achieve success at their own levels
tier tasks to address levels of abilities and support students within each tier,

assure that students are given choice in tasks in order to address their learning styles, interests, etc.
allow students to respond to tasks in alternative ways if the defined response in the MCA hinders an
individual’s means of demonstrating learning.

= =

= =4 4 -4 -8 4 -9

Ext en&Kxper i: dave gudents write in journals and/or essays reflecting on their composition experiences.

Using the language of the Composition Rubric,_they should include why their melody worked or didn’t work, what they will
do differently in their next compositions, and an assessment of their efforts on the project. A brief reminder of the Six-Trait
Writing Model might be in order.
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http://www.ascd.org/publications/books/100216/chapters/Understanding-Differentiated-Instruction@-Building-a-Foundation-for-Leadership.aspx
http://www.ascd.org/publications/books/100216/chapters/Understanding-Differentiated-Instruction@-Building-a-Foundation-for-Leadership.aspx
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