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Auralia and Musition
Ear Training & Music Theory

The world’s most advanced ear training and music theory
software just got even better with the new 'Cloud Edition’.

HIGHLIGHTS
»  Cloud connectivity - easy student tracking at home and on Auralia 4
campus wl T
Musition &

» 75 theory and ear training topics including note reading,
intervals, scales, chords, chord progressions, melodic dictation,
rhythm tapping, and rhythm dictation

» Engaging and interactive lessons with images, audio and
notated examples

»  Classical, jazz and contemporary content for beginners to
advanced music students

» Easily customise the software to suit your needs i

» Included syllabus support for many music standards

» Complete record keeping and classroom management - review
student grades and assign tasks

NEW -'CLOUD EDITION'

The Cloud Edition allows you and your students to use Auralia and Musition in the
classroom or at home, anywhere you have an internet connection. All your students’
scores, classes, curriculum, and tests are stored in the Cloud, making assigning both
classwork and homework a breeze!

VISIT US AND REGISTER FOR A FREE TRIAL
www.risingsoftware.com/mej

CONTACT DETAILS TOLL FREE ///
www.risingsoftware.com 1-888-667-7839 T
info@risingsoftware.com RISI ngSOﬁwa re
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Solfege for Instrumentalists

If your students are having trouble playing something, you may want
to have them try singing it first. This five-step solfege method can help
improve intonation, relative pitch awareness, and sight-singing ability.

COVER Communication Buildup
STORY : :

Thanks to websites, email, text messaging, and social
media, it's never been easier to stay in touch with students, parents,
and other teachers. But how do you use these tools most effectively—
and still get the rest of your work done?

Private vs. Public (and Beyond)

When applied to schools, the words “public,” “private,” “charter,” and
“magnet” come pre-loaded with a pile of assumptions. We spoke to
three educators who've worked in all four types of schools and discov-
ered that those assumptions aren’t always correct.

The Work of a Lifetime

Over her long career, Joan Hillsman has been a public school music
teacher, a choir director, a college professor, and a school administra-
tor. But no matter what her role, her greatest pleasure has been to
help her students make connections.
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NAfME and the European
American Musical Alliance are
working together to benefit
young composers.
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Bringing a banjo into the
classroom ... Articulation
techniques on the saxophone ...
Teaching keyboardists how to
comp ... The promise of electric
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control ... The nine senses

and your chorus

Stages

Elementary: Music games as
student assessment tools
Secondary: History lessons for
an Illinois choral group
Collegiate: Thoughts on how to
improve teacher preparation

Resources
New media and accessories for
the music classroom

Going Places
Students travel from Ipswich,
Massachusetts, to Ipswich, U.K.
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BAND: Dropping Seeds and Waiting for the Harvest demonstrates
band director Everett Collins’ influence on his students.

CHORUS: Our Poll of the Month shows that “Winter” Concert Tops
“Christmas” Concert.

FUTURE TEACHERS: Get Tips for Good Student Behavior.

GENERAL MUSIC: Follow A Basic Formula for Advocacy to cultivate
supporters for your music program.
HIGHER EDUCATION, ADMINISTRATION, AND RESEARCH:

Music Is Good for You at Any Age, so try some intergenerational
music activities for your students.

could be a boon to
student composers.

Assessing students in
elementary music?
It'sallin the game.

Saxophone

students should

") ¢ start working on
=" articulation early.

WHAT’S NEW AND
TIMELY ON THE
NAFME WEBSITE
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. JAZZ: Listen, Learn, and Lead to boost student leadership.
ORCHESTRA: Are you Ensuring Student Health every day?

NEWS: NCCAS Selects Writing Teams for Next Generation of Arts
Standards Project

FEATURES
Register for Music
Education Week
2012 in Baltimore

Download music for
the 2012 Concert
for Music in Our
Schools Month®

Help your students
enter the NSBA
Student Electronic
Music Composition
Talent Search
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EDUCATION
RESOURCE CENTER

Turn to Yamaha for answers, advice and award-winning
musical products at www.yamaha.com/educatorconcierge

. | lechnology
2 Solutions

Yamaha has an array of technology-based
products and instruments to help you achieve
all your teaching goals.

Online ¢
[raining

The Hub, an integral part of Yamaha's \Web

presence, hosts a huge collection of
videos, documents and music files.

0 [echnical
Assistance

Yamaha music and technology experts will help
you design the ideal music lab for your school.

©YAMAHA
I NST ITUTIONAL site will also help you find professional develop-
SOLUT IONS ment programs, grant sources and more. So visit

The Yamaha Institutional Solutions Group and VWeb

Cr o Uy www.yamaha.com/educatorconcierge Okx10
©2012 YAMAHA CORPORATION OF AMERICA. ALL RIGHTS RESERVED. E
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No Deposit in California

I read with interest the article “No
Deposit, No Ritornello” (Classrooms,
November 2011). It led me to remi-
nisce about the “good, old days” here
in California. In 35 years of teaching,
our district never charged a student
to use an instrument. Currently,
about 98% of my students use dis-
trict-owned instruments. The district
only pushes for reimbursement when
an instrument is lost, stolen, or dam-
aged beyond normal use—when, for
example, a parent backs her car over
the violin case or a father rips the lead
pipe off a trumpet while trying to pull
the mouthpiece. In this economic cli-
mate, new instruments are rare.

We used to charge a flat $20 lab fee
for the year. Then about 2006, our
new principal confronted me =
about the lab fees. Around
the same time, the ramifica-
tions of the Williams Act, the
settlement of the court case |
Williams v. California, went |
into effect. The California | "
Department of Educa- | e
tion’s website explains
the case this way: “The
basis of the lawsuit was

Tor—

that the agencies failed to provide
public school students with equal
access to instructional materials,
safe and decent school facilities, and
qualified teachers.”

The results of the “equal access to
instructional materials” clause are far-
reaching. I can only charge for “con-
sumables,” e.g., reeds, valve oil, rosin,
marching shoes, or food for competi-
tions. I stretch the matter by stating
that my orchestra and concert band
students must buy an ¢étude book,
which they keep, to supplement their

ensemble experience. Even then,

Write tous

Send your thoughts to lindab@nafme.org
or fax a letter to 703-860-9027. Letters are
edited for style and to fit available space.
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some balk. Schools that charge for
marching band, even claiming it’s a
donation, run the risk of lawsuit.

I applaud thC rcntal program 1n 11-
linois. Just don’t expect to see it any-
where in California anytime soon.
—Robin Wilmer, bands and orchestra
director, Rosemont High School,
Sacramento, California

New Potential

I took great joy in reading Susan Po-
liniak’s “Tap Your Potential” (Novem-
ber 2011). While it was reaffirming to
discover that the educators inter-
viewed in the story find merit in some
rchearsal practices I already employ
(particularly the “silent rehearsal”
strategy), I also appreciated how I

" ——

might be able to apply the article’s
suggestions to other teaching areas.
Specifically, I found the correlation
between student listening habits and
tone quality to be particularly poi-
gnant. I think the concept can be ap-
plied to style as well. For me, this
dilemma manifests itself most often in
jazz band, where students are wont to
take any sight-reading exercise and in-
terpret it with a rock or hip-hop aes-
thetic. As a poll I took in rehearsal
indicated, very few of my students
were listening to jazz music with any
regularity outside of school. I can
readily see how both tone quality and
stylistic interpretation can be positive-
ly affected by more varied listening
experiences in rehearsal. Living
and teaching in the age of YouTube,
iTunes, and Spotify makes this mission
seem all the more achievable.
—Adam M. Costa, Briscoe Middle
School, Beverly, Massachusetts
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BRING THE CHICAGO SYMPHONY
ORCHESTRA INTO YOUR CLASSROOM!

S al .t ‘ . The Orchestra Explorers®
g curriculum offers multidisciplinary
lesson plans and a Chicago
Symphony Orchestra recording,
designed for elementary music
specialists as well as classroom
teachers (K-3) without a

background in classical music.
Request your materials today!

" orchestra,
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7" WORLD CHOIR GAMES

P July 4 - 14, 2012
e _H

WELCOMETOCINCINNATIUSA

The World Choir Games, the world’s largest international
choral festival and competition built upon the Olympic ideal that
participation is the highest honor, is coming to America.

7*" World Choir Games 2012 Cincinnati, Ohio (July 4 - 14, 2012)

Experience the universal language of music with thousands of

i World
singers from all over the globe.

y { hoir

xames

2012

cincinnati usa

One community. One world. One unforgettable experience.
SHARESONG. MAGIC.

Get your information package now!
www.worldchoirgames.com
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After a three-month campaign and more than one million
votes cast online, Twentieth Century Fox Television, Twentieth
Century Fox Home Entertainment, and the National Associa-
tion for Music Education (NAfME]) announced the winners for
the “Glee Give a Note” campaign. Seventy-
three schools received grants totaling
$1,000,000.

The three grand-prize winning schools
are: P.S. 48 Joseph R. Drake in the Bronx,
New York; Clark Montessori Junior and High
School in Cincinnati, Ohio; and Phil Campbell
High School in Phil Campbell, Alabama. Each
school was awarded $50,000 for its music and
arts program.

Also, 10 first-place prize grants of $25,000
and 60 second-place prize grants of $10,000
were awarded to 70 other schools nationwide
to help save struggling music programs.

As the economy continues to stumble, school music and
fine arts classes are the first to feel the impact with drastic
budget cuts and elimination of departments. The “Glee Give a
Note” campaign aimed to soften the blow and reignite public
passion for supporting student arts programs and the benefits
they provide to students.

“Glee has always been about the importance of arts educa-
tion, and [show co-creators] Brad [Falchuk], lan [Brennan],
and | have felt strongly from the beginning that the show has a
responsibility to give back,” commented Glee co-creator and
executive producer Ryan Murphy.

=4
Glee cast member Jayma

Mays signs autographs at the
Culver City presentation.

CityMiddle School in

CulvepCity, California,
celébrate their Glee
Give a Note prize.

a

Note Cam : Awa‘rds

2Risk Sc hools

“We congratulate the winners and want the thousands of
students across the country who submitted to know how im-
pressed we were with their passion and talent. Music pro-
grams were incredibly important to me growing up, and we
hope that our show and initiatives like ‘Give a
Note’ continue to demonstrate how much they
mean to our kids,” Murphy said.

Michael A. Butera, NAfME executive direc-
tor, said, “Music education plays such a criti-
cal role in the development of our children,
yet its place in our schools is not assured due
to dire budget situations across the nation.

“Bold and generous acts, like Fox's ‘Glee
Give a Note’ campaign, validate its importance
and bring a sense of hope to thousands of ed-
ucators and students. We are deeply grateful
for the funding and awareness this campaign
has created,” Butera added.

Schools entered the contest through online videos demon-
strating need for their music programs and then conducted
grassroots campaigns through Facebook, Twitter, and local
newspapers to drum up votes from their families, friends, and
communities. More than one million votes were cast to help
choose the finalists. A panel composed of NAfME members
conducted a final round of judging and, together with the pub-
lic vote, determined the winning programs.

For more information and to view the submissions, visit
gleegiveanote.com. For a complete list of winners and other
news of the contest, visit nafme.org/news.

PHOTOS: AP
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2012 Biennial |
Conference Focuses Ty
on Research, Music
Teacher Education

The National Association for Music Education (NAfME) holds
its Biennial Music Educators National Conference in St. Louis
on March 28-31, 2012. This conference has a special focus on
research and music teacher education. It will also explore cut-
ting-edge research and pedagogical innovations that will
shape the future of the profession.

The conference is aimed at music education researchers,
music teacher educators, music administrators, supervi-
sors, and curriculum specialists. PreK-12 music educators
interested in research and NAfME Collegiate members and
pre-service teachers also will find invaluable sessions and
materials.

Rachel Goslins, executive director of the President’s Com-
mittee on the Arts and the Humanities, will present a keynote
address at the opening session on Tuesday, March 29. She will
discuss the recent report of the PCAH and the status of music

and arts education today. rate, make hotel reservations by February 29.

Biennial activities will be held at the St. Louis Union Station Visit nafme.org/events/view/2012-biennial-music
Marriott. The conference hotel rate is $107 plus tax and in- -educators-national-conference for a schedule, to register,
cludes complimentary guestroom Internet. To receive this reserve your hotel, and find other travel information.

Composition Academy Offers Tools and Tips for All

During Music Education program that will help teach- teaching music with- School Theory Class
Week in Baltimore, Maryland, ers jump confidently into the out composition is M Using Pop and
June 22-25, 2012, the National  world of composition,” said like teaching lan- Rock Composition
Association for Music Educa- Deutsch. “Whether you teach guage arts without to Reach the
tion (NAfME) will present the elementary, middle school, writing, but many of “Other” 85%
Composition Academy: June high school, or college—gen- us are unsure how to The academy
23-24. Daniel Deutsch, chair eral music, band, orchestra, begin. The Composi- will culminateina
of the NAfME Council for Music  chorus, theory, or technolo- tion Academy will Composers Meet
Composition, says, “The acad- gy—the academy will have provide accessible Composers session,
emy is designed to take the something for you.” He also tools and techniques in which the winners
mystery out of teaching com- said the academy will be par- that you can use the of the NAfME Stu-
position.” ticularly useful for NAfME Col- first day back in your by dent Composers
“NAfME’s Composition legiate members. classroom.” —p Competition will
Academy is an intensive two- He added, “Teachers know Among the ses- — discuss their works
day professional development how important compositionis:  sion topics: ’ with distinguished
I_I.nvitation to Fompo- Philip I!'E'sser composer Philip
sition: Strategies for Lasser, followed
the Elementary and Middle by the Student Composers
School Lesson Group Concert at the John F. Ken-
W Composing 101 for Music nedy Center for the Perform-
Teachers ing Arts in Washington, DC.
M Nurturing Young Composers: To register for this acad-
Enabling Creativity in Elemen- emy and to receive updated
tary Classes information, including clini-
W Multimedia and Digital Cul- cian information, visit nafme
ture: Creating Music in 21st- .org/events/view/music
Century Classrooms -education-week-2012
W Composition in the High -composition-academy.

nafme.org 9



Rachel Sawyer
rehearses'@ne
ofiher chora
groups

Gets

In March, the Concert for Mu-
sic In Our Schools Month®
will replace the National As-
sociation for Music Educa-
tion’s longstanding World's
Largest Concert®. The 2012
event will evolve in another
way: More secondary school
choral groups will take part
in the concert along with
those from the lower grades.
Rachel Sawyer, who
teaches chorus at Patton
High School in Morganton,
North Carolina, will direct
her students in the video.
Now in her fifth year as a mu-
sic educator, Sawyer has
been Patton High's choral
director since it opened in
August 2007. She discusses
her reasons for getting in-
volved in the 2012 concert.

Have you participated in the
concert before? If not, what
led you to participate this
year? This is the first year
that Patton High School has
participated. However, | am
familiar with the production
because | watched it as an
elementary music student in
my school, and our county
airs the concert annually

in several schools as well.

North Carolina Choral
nvolved iIn MIOSM™ Concert

| was drawn to apply for a few
reasons. | read that NAfME
was particularly interested in
encouraging a wider variety
of ages to participate this
year. | am proud to be a part
of this organization, and have
greatly benefited from its ar-
ticles, advice, and networks.
It felt like the right decision
to be a part of the advocacy
that now more than everis
necessary in our public
schools. Secondly, this per-
formance is an opportunity to
expose our singers, school,
and community to the enrich-
ment behind Music In Our
Schools Month.

How many choral groups do
you work with? When Patton
High School opened, we had
two choral ensembles and
roughly 40 students. Five
years later, we have doubled
in number and now have
three ensembles: Mixed En-
semble, for freshmen or any-
one interested in singing with
no prior experience; Concert
Choir, open by audition for
students with prior experi-
ence in chorus; and Chamber
Singers, the most advanced
group, a small ensemble of

Group

primarily juniors and seniors
with at least one year of ex-
perience in Mixed Ensemble
or Concert Choir.

Why did you select “Everlast-
ing Melody” as your concert
song? Did you use itas a
teaching moment for your
students? “Everlasting Melo-
dy” communicates a message
of hope, and that message of
hope is really what led us to
become involved in the con-
cert in the first place. The
current economic climate in
North Carolina is not ideal.
Last year, most of the middle
school music positions in our
county were made itinerant
positions, meaning that sev-
eral music teachers, includ-
ing some of my close col-
leagues and friends, were
laid off. Our county has suf-
fered through a terrible fi-
nancial crisis that cost sev-
eral great educators their
jobs. Despite those great
losses, music still lives on
inside all of us.

Look for more comments
from Sawyer and information
about Patton High School at
nafme.org/news.

March
Concert
Celebrates a
Lifetime of
Music

The Concert for Music In
Our Schools Month® will
give music educators and
their students a chance to
advocate for their music
programs throughout the
month of March. This year,
in an effort to illustrate
the theme, “Music Lasts a
Lifetime,” four hosts will
announce various songs
throughout the concert.
The hosts are
B A conservatory-trained,
professional musician,
member of the U.S. Army
Band “Pershing’s Own”

M A high school band per-
cussionist who plans to
attend a college music
school and teach and per-
form music after gradua-
tion

H A high school student
who sings in the concert
choir and performs in the
show choir. She will not
major in music, but will
continue to seek outlets
for her vocal skills.

W A sixth-year high school
math teacher and former
American Idol finalist who
was asked by his district
to write a song on the dan-
gers of texting and driving
and perform it in a music
video.

The concert, formerly
known as The World’s
Largest Concert®, aims to
demonstrate that a musi-
cal gift or passion devel-
oped early can be main-
tained throughout life. For
song information and sug-
gestions on how to get
involved with the Concert
for Music In Our Schools
Month®, visit nafme.org/
events/view/the-concert
-for-music-in-our
-schools-month.

PHOTO: COURTEST OF RACHEL SAWYER
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Music Theory | Sijll Time to

Will Explore ~ Cast Ballotsin
Literacy Skills = Nationaland
e canesesearawiiore - Division Elections The candidates for

emy on Saturday, June 23, PLALAE peidioinell

. . In 2012 members of the National As- 3 j President-Elect are
2012, at Music Education L. . . - .
. - sociation for Music Education (NAfME]) M Glenn E. Nierman
Week in Baltimore, Mary- . . .
land. Terry Eder. the acad have some national decisions to make—selecting the 2012-2014 (Nebraska)
. Y ' President-Elect and voting on changes to the Association’s Articles of W David Weatherred

emy'’s featured clinician, has
planned an intensive day of
instruction to include music
theory, curriculum align-
ment, and aural skills. At-
tendees also will learn to
use vertical team guides,
textbooks, and other re-
sources as templates to cre-
ate lessons.

Incorporation, Constitution, and Bylaws. Online voting concludes on (Washington)
March 4, 2012. In addition, members in NAfME's North Central, West-
ern, and Southern Divisions will choose a 2012-2014 president-elect. Find candidate biographies
and other election information at nafme.org/gp/2012-nafme-national-and-division-elections.

The term for national president-elect and each division president-elect begins on July 1,
2012, and these individuals will succeed to the presidency on July 1, 2014.

In the past year NAfME has moved to be more effective in addressing the challenges of mu-
sic education. The Association’s National Executive Board voted to complete the name transi-
tion to “National Association for Music Education,” abbreviated NAfME, and to simplify the
structure by which we work with the Societies and Councils that act as focal points for select is-

My be!'ef 'S sues and groups within our Association. To fully implement these decisions, the National Ex-
that music . - . . .
theory in its ecutive Board is calling for a membership vote on changes to the NAfME Articles of Incorpora-

tion, Constitution, and Bylaws. Eligible voters can vote electronically on these changes now
through March 4, 2012. Full copies of the relevant documents are now posted at nafme.org.

To vote electronically, make sure NAfME has your most current email address. Use the
“Sign In" prompt at the top left of the website home page, or call Member Services at 800-336-
3768. For election questions, contact Marlynn Likens at MarlynnL@nafme.org.

truestsense
is really about
teaching ‘mu-
sic literacy,’
which includes all of the ar-
eas that are a part of the Ad-

vnced Pacement e~ Music Advocacy Events in March d

aural analysis, sight-singing, :  Tproughout the month of March (Music In In March, NAfME will
melodic and harmonic dicta- : gyr 5chools Month®), NAFME is working with  post 15 music “facts of
tion, and composition,” said {  mempers to create and promote music edu-  the day” and 15 “compos-
Eder, a choral director and cation advocacy events. Among the ers of the day” on its
music teacher from Plano,  : 5ctjyities planned for March: Facebook page and Twitter feed. Schools
Texas, with more than 30 On March 10, the Camden County Band and teachers also will be encouraged to sign
years of experienceatthe ! pgggters in Kingsland, Georgia, are sup- an advocacy pledge, and those that do will
secondary and college level. @ yorting the Association and Give a Note be featured on the NAfME website.

For more informationand :  goypgation by holding the first annual “Mu- For more details about MIOSM, visit

to register for this academy, :
visit nafme.org/events/view/
music-education-week-2012- i
-music-theory-academy. :

sic Lasts a Lifetime 5K.” Twenty-five percent nafme.org/events/view/music-in-our
of the race entry proceeds will be donated to  -schools-month or nafme.org/events/view/
Give a Note Foundation. miosm-miosm-awareness-items.

NAfME Executive Director Finds Common Threads at Many Gatherings

For Michael A. Butera, executive director of the National Associa- program look like? What do we want for all students? How do we
tion for Music Education (NAfME), 2011 began with a NAfME Na- make the case with policymakers at federal and state levels? We
tional Executive Board meeting held during rehearsal week for the  must work together to ensure the future of comprehensive mu-

U.S. Army All-American Marching Band in San Antonio, ps v ﬁ sic programs is strong from PreK to 12 and beyond.”
y !.___' With 2011 ended and travels for 2012 under way,
v,

Texas. It ended with a delivery of the keynote address at
the annual Urban Music Leadership Conference in Pitts- Butera was asked for one thought that summarized
| the year past.”lt is the zeal members bring to their

burgh. In between, there were visits to state MEA con-
jobs,” he replied. “They love sharing music with their

ferences and NAfME division board meetings.
Butera said NAfME’s goal is to help strengthen the students, watching them grow and perform. They re-
state federated associations and give music educators alize music is actually a discipline they are giving stu-
dents for the rest of their lives. That is why we want

the tools they need to advocate for school music pro-
grams nationwide. The key is a disciplined message, all students to have the opportunity to study and
he added: “What does a high-quality, sequential music make music.”

-

nafme.org 1
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NAIME Councils and Societies
Find Support in Colleagues

Although the National Association
for Music Education (NAFME]) rep-
resents the music education pro-
fession as a whole, within NAfME
there are subdivisions, known as
councils and societies, that focus
on specific areas in music educa-
tion. NAfME restructured the
groups recently, adding some new
groups and giving others a new
focus.

Four primary goals are common
among the groups: advocacy, ser-
vice to the profession and the mu-
sic educator, research, and organi-
zational vitality.

This new structure offers room
for growth by music educators in
their disciplines.

Daniel Deutsch, chair for the
Council for Music Composition,
said, “The establishment of the

Council for Music Composition is an important validation of the vital role that composition

should play in every student’s music education.”

He added, “The Composition Council will provide resources and opportunities for our na-
tion’s students and teachers, advise the NAfME president and National Executive Board on all
matters pertaining to composition in music education, and provide professional development
opportunities, such as the upcoming Composition Academy, ‘Composition for All!," during Mu-
sic Education Week, June 22-25, 2012, in Baltimore, Maryland.”

Deutsch said the Council will also develop a section of the NAfME website that will present
lessons, articles, news, links, and podcasts of student compositions. “Drawing upon the inno-
vative work being done in many states and divisions, the council will try to help all state MEAs
to develop thriving composition programs,” he explained.

Council for IN-Ovations Chair Marvelene Moore said that her council is developing cre-
ative ways to engage students in music performance and learning. “To meet this chal-
lenge,” she said, “the Council developed a mission statement and goals to provide direc-

THE SOCIETIES AND COUNCILS ARE:

M Council for Jazz
Education

m Council for

M Society for
Music Teacher
Education (SMTE)

M Society for
Research in
Music Education
(SRME)

H Collegiate
Advisory Council

Composition

B Council of Music
Honor Society
Chairpersons
M Council of Music
Program Leaders

M Council of Past

B Council for Guitar
Education

H Council for Band
Education

H Council for Choral
Education

H Council for General
Music Education

m Council for
IN-ovations

Educators

M Council of State
Editors

M Council of State

Orchestral Education
M Council for Music

National Presidents
M Council of Retired

Executive Directors

tion for its work. The mission statement
reflects the charge from NAfME in its
efforts to identify and nurture the expan-
sion of innovative curriculum offerings in
music, particularly at the secondary lev-
el. Attracting students not currently en-
rolled in traditional music classes and
ensembles encourages the lifelong study
and making of music.”

To that end, Moore said IN-Ovations
members also developed several Music
Education Week academies designed to
present innovative content, creative peda-
gogical practices, and professional re-
sources. Visit nafme.org/events/view/ mu-
sic-education-week-2012-preview for
more information about academies at Mu-
sic Education Week this June in Baltimore,
Maryland.

The work of other councils and societies
will be profiled in future Teaching Music
news sections.

Last Chance
for 2012
NAfME
Student
Composers
Competition

The submission deadline
for the 2012 NAfME Stu-
dent Composers Competi-
tion is midnight on Febru-
ary 15, 2012. Compositions
should be written for flute,
oboe, clarinet, horn, bas-
soon, or piano (no more
than one instrument to a
part), up to a quintet. Solo
piano compositions will not
be accepted. All composi-
tions submitted will re-
ceive written evaluations.
As detailed in this is-
sue’s Partnerships column
(page 22), the 2012 compe-
tition presents several
unique opportunities for
student composers. Philip
Lasser, president of the

European American Musi-
cal Alliance (EAMA) and
composition faculty mem-
ber at the Juilliard School,
will conduct a mini-semi-
nar for composers of the
winning pieces and Music

Education Week Composi-
tion Academy attendees on
Sunday, June 24.

The winning composi-
tion in each category—
elementary/middle school,
high school, and colle-
giate—will be performed
in a Millennium Stage Con-
cert at the John F. Kennedy
Center for the Performing
Arts in Washington, DC,
and their composers will
each win $500.

For more information
about the contest, visit
nafme.org/gp/student
-composers-competition.

PHOTOS FROM TOP: LIQUIDLIBRARY/THINKSTOCK; ISTOCKPHOTO/THINKSTOCK
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NAfME
Seeks
Electronic
Music
Compositions
for Contest

Applications are being ac-
cepted for the 2012 NAfME
Electronic Music Composi-
tion Contest. The contest is
open to students of current
members of the National
Association for Music Edu-
cation (NAfME). Composi-
tions from students at the
following levels will be
eligible: elementary, mid-
dle school, and high
school. The deadline is
April 15, 2012.

All compositions must
be composed electroni-
cally and/or include elec-
tronic instruments. Voices
or acoustic instruments
may also be included. The
compositions can be no
longer than five minutes in
duration.

Each composition
should be accompanied by
the student composer’s
written personal state-
ment about the piece or an
explanation of the compo-
sitional process. There is
an entry fee of $15 per
composition.

Compositions, student
essays, and application
forms are to be submitted
by the teacher.

Please visit
http://www.nafme.org/
gp/nsba-student
-electronic-music
-composition-talent
-search for more
information.

Capitol Hill Advocacy
Efforts Gain Tractlon in 2011

The National Association for Music Edu-
cation (NAfME] widened its advocacy foot-
printin 2011, making inroads with policy
makers and arming state music educa-
tion leaders with the tools they need to
rally support for music education pro-
grams at home.

Anyone seeking to follow evidence of
those developments can use an online
resource launched in 2011. NAfME Advo-
cacy Groundswell (http://advocacy.nafme
.org) is an interactive community of
music advocates. Association staffers
post legislative updates, at times directly
from committee hearings, and explore
policy issues aimed at music educators.
Questions are posed on the site, encour-

aging debate among visitors. Just as ;
important, music educators and other . g ==
supporters are posting their own infor-
mation, from local and state news links Other music adVOCBCY effortS
to photos and videos. M Oregon leaders created an advocacy task force
Chris Woodside, NAfME assistant ex- B Kansas leaders conducted a statewide survey
ecutive director for advocacy and public of school district music education budgets
affairs, said that another major develop- B Washington and Wisconsin leaders held advo-
ment in 2011 was working with the Amer- cacy summits during their state conferences @
ican String Teachers Association (ASTA) B Virginia leaders successfully lobbied their

to formalize the Music Education Policy state legislature
Roundtable. The Roundtable has
strengthened advocacy credibility through coalition building, staff expertise, information ser-
vices, unique opportunities, networking, and flexibility, on behalf of associated music groups.

For NAfME and its allies, the hot topic on Capitol Hill was the on-again, off-again move-
ment to reauthorize the Elementary and Secondary Education Act (ESEA). ESEA is a concern
to the Association and other music advocates because, as currently written, it recognizes the
arts as a core academic subject. NAfME advocacy staff also weighed in with policy makers on
student assessment and the role of music education in developing 21st-century skills.

Mike Blakeslee, NAfME chief operating officer and deputy executive director, said that na-
tional education policy centered on what a well-rounded education should include; NAfME be-
lieves that a high-quality, sequential music education should play a central role. Whatever
transpires in 2012, any action in Washington will impact states and local school districts as
well. “We have to plan ahead to advocate for school music programs,” Blakeslee said. “If we
wait until threats to music programs materialize, it is likely too late to turn things around.”

Hooah! Audition Site for 2013 USAAAMB Opens

Marching musicians, take note: The audition website for the 2013 U.S. Army All-American March-
ing Band (USAAAMB) opens in February. Students who will be high school seniors in the 2012-
2013 school year are eligible to participate. Sections include woodwinds, brass, battery percus-
sion, front ensemble, and color guard. The U.S. Army partners with the
National Association for Music Education [NAfME) to choose mem-
bers for the USAAAMB. Audition materials submitted to NAfME
are judged by a panel of NAfME members and U.S. Army All-
American Marching Band instructional staff. Students selected
exhibit exceptional musicianship, marching achievement,
character, and leadership. Visit nafme.org/v/band/u-s-army
-all-american-marching-band/ for updates. The audition sub-
mission deadline is May 1, 2012.

PHOTOS CLOCKWISE FROM TOP: ISTOCKPHOTO/THINKSTOCK; VICTORIA CHAMBERLIN; ISTOCKPHOTO/THINKSTOCK
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”My students LOVE, LOVE, LOVE Quaver!”
Leslle Lloyd — Natcher Elementary

- Bowlmg Green, KY-

“Quaver’s engaging presence sucks the kids in and
they talk about it for days after we do a lesson!”
Sarah Jensen — Saint Ann School, Bismarck, ND

“My kids LOVED it. They LOVED ith It was a I;IUGE
hit!”
Dara Case - Greenbelt Elementary, Greenbelt, MD

“With Quaver in their kid's music cIasses parents /

say, ‘That’s all they talk about!"” p
Emmy Williams - E. F. Garrison School of Vlsual
and Performing Arts Savannah, GA

“Parents trust this safe, educational, engaging

website, where learning music is so much fun!”
Jim Meske - Westdale Elementary, Chicago, IL
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”It was like opening brains and pouring in excitement for
Iearnlng musical conceptst”——
4 Rita Black - Eakin EIementary, Nashville, TN

’Quaver Music really has their finger on the pulse-of what
taptures kld s hearts and minds.”
CmdyAustln ~Ferguson Elementary, League City, TX

”Quayers School Progr\am is current, exciting, humorous,
informative, upbeat, and FILLED with strategies to reach

EVERY child in the room”
Amy Bolar — Flemingsburg Elementary School
Flemingsburg, KY

To see more teacher comments in detail go to
QuaverMusic.com/WhatTeachersSay

Check it out at
QuaverMusic.com/Preview

and see why teachers across the nation are inviting
Quaver into their classrooms!

866-917-3633 - info@QuaverMusic.com « Facebook.com/QuaverMusic

2012 QuaverMusic.com, LLC
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Syracuse Music leachers
Heed the Call to Save Strings

Facing unprecedented budget cuts, educators learn new

instruments for the good of their students

When budgets get cut, purse strings get
tightened. But in Syracuse, New York,
other kinds of strings have been affected
too. Last year, about 20% of the school
district’s arts staff lost their jobs, and in-
strumental music—especially string
programs—bore the brunt. District
fine arts coordinator Kevin Mixon calls
the cuts “unprecedented.” Recent re-
tirements had diminished the district’s
rolls still further. Fortunately, resource-
ful teachers, led by Mixon himself, were
able to find a way to prevent string in-
struction from becoming invisible.
Mixon’s proposal was daring and
difficult: “Teachers would have to take
on more music classes, more instru-
mental music students, travel to more
schools, and ... some band teachers
would have to take over string pro-
grams. Though most [teachers] were
uneasy because of their inexperience
with strings,” he admits, “they agreed
in order to save our string program.”
By rcassigning roles and rcarranging
schedules, Mixon was able to accom-
modate all students with fewer teach-
ers. He then called upon retired teacher

FACTS & FIGURES

Syracuse City School District

Syracuse, New York
Grades PreK-12

NUMBER OF SCHOOLS: 35 (5 high schools, 6
middle schools, 6 K-8 schools, 14
elementary schools, 4 alternative schools)

NUMBER OF STUDENTS: 19,961 in K-12,
plus 1,336 in Pre-K programs

ETHNICITY OF STUDENT BODY: 53% Black,
28% White, 12% Hispanic, 6% Asian, 1%
Native American/Alaskan

PERCENTAGE OF LOW-INCOME STUDENTS: 84%

NUMBER OF MUSIC TEACHERS: 46
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students if
Syracuse have
benefited from
their teachers’
extra work.

Julie Carr to train seven band teachers
in string technique. “All the teachers
voluntarily took on the training in the
summer and were not compensated,”
he notes, adding that some agreed to
continue working with Carr even
though she lives an hour away from
most schools. Because he is reticent to
ask others to do anything that he would
not do himself, Mixon also spent the
summer learning strings with Carr.
“As a music educator for over 35
years, I am committed to providing
quality music instruction to all chil-
dren,” says Carr, who had been serving
as a string specialist at Ithaca College.
“The teachers were very receptive to
my ‘crash course’ in string education.”
With a talented colleague like Carr
assisting, Mixon was able to keep the
program going. “The key for us,” he
says, quoting self-help guru Steven
Covey, “was to begin with the end in

BY MATT ROBINSON

mind. Our end goal was to maintain
the string program. To do this, we
needed to add more students to our
teaching loads and also learn how to
teach strings. We’ve done both!”
Mixon will continue to provide pro-
fessional development and support for
his staff. “T know many colleagues that
would have opted to discontinue string
programs in order to ensure that band
programs were maintained,” he says.
“But all of these teachers wanted kids in
the district to have string instruction,
even though that meant even more hec-
tic schedules and significant training.”
As Mixon and his colleagues plan
the next city-wide instrumental music
festival, they are pleased that it will still
include an orchestra. And though logis-
tics may be a bit “thorny,” Mixon is
confident that they will work it out.
“It’s the resolve of the teachers,” he
says, “that has led to success so far.” @

116/12 2:14:49 PM ‘ ‘
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Attend Music Education Week 2012

Contemporary Popular Music

IN-ovations Academy

Contemporary Popular Music for 21st Century Middle

and High School Students
Sunday, June 24 and Monday, June 25, 2012

JamielKnight

It's Only Rock and Roll
Popular Music: Now That I've Started a Program, What’s Next?

WillielL. HillJr.

Teaching Jazz Improvisation to All Students

WILLIE L, HILL, R,

@® William|E-Smith
Hip Hop Don’t Stop: How to Use Hip Hop to Effectively Reach Your Students

n fa Music Education Week

m e Baltimore, MD - June 22-25, 2012

Other Professional Development Academies include:
Choral Academy: Come Hone Your Choral Teaching and Conducting Skills for Improved Choirs and an Exciting Year

Composition Academy: Composition for All!

Guitar Academy: Teaching Guitar—The Perfect Addition to Your School Music Program

Instrumental Academy: Conducting, Rehearsing, and Inspiring with Passion

Music Program Leaders Academy: Leadership for Music Education 2.0

Music Theory Academy: Integrating Theory and Performance for Middle and High School Music Students

Orchestra Academy: Adding Eclectic Styles to Your Orchestra
Special Learners Academy: Students with Special Needs—All Ages, All Abilities are Welcome in Music

NEW! =>

The NAfME All-National Honor Ensembles will also perform at The John F. Kennedy Center for the Performing Arts on Sunday,
June 24 at 4:00 p.m.

To register and receive updates and more information, visit www.nafme.org.
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Celebrating the Arts—

and Making a

Point

Memphis’ ArtsFest is drawing attention to the importance of arts
education and getting the city involved m BY DEBBIE GALANTE BLOCK

For the third year in a row, the Mem-
phis, Tennessee, City Schools are get-
ting ready for ArtsFest. The annual
festival, which takes place March 30
and 31 on the grounds of the Memphis
City Schools (MCS) Board of Educa-
tion, celebrates the power of arts edu-
cation through performance and
exhibition of visual arts, theatre, dance,
and all forms of music. Five stage areas,
as well as gallery space for visual art,
allow the whole community to see what
arts students are creating in school.

In a time when school districts
across the country are cutting the arts,
Memphis’ commitment
to them remains strong,
and MCS music and
dance specialist Dru Da-
vison believes that the
development of ArtsFest
has had a lot to do with
that. “We were first
asked to put this festival
together by our superin-
tendent, who wanted to
show his commitment to
arts education,” he ex-
plains. The first festival was organized
in a few months and attracted 2,500
people; last year, that attendance dou-
bled. Now the commitment to ArtsFest
is year-round, and the MCS is hoping
for 8,000 attendees in 2012,

There are approximately 500 arts
teachers in the MCS, many of whom
are involved in the festival; the arts ad-
ministration team organizes day-to-day
logistics. “If you look at the program
booklet, 25 different arts agencies were
able to demonstrate what they do to
contribute to public education,” Davi-
son says. “Their participation doesn’t
take the place of standards-based in-

18 Teaching Music | February 2012
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from the
is
ArtsFest

struction by a licensed
teacher, but we are paint-
ing the picture of what it
is like to have compre-
hensive arts education.”
Another component
of ArtsFest is getting
community members involved. The
are asked to become “arts advocates” by
providing feedback and encouragement
to students and teachers.
Several musicians from the

“Ilove

here are being encouraged to explore
who they are as creative beings.”

New this year is a culminating event
at the Cannon Center for the Perform-
ing Arts in downtown Memphis, fea-
turing an All-City Orchestra and
Chorus. “Students from all over the

city will come together to perform in
this orchestra and choir, with a special
premiere ofa composition from a Mem-
phis City Schools student,”
Davison says. “This is a big

Memphis Symphony Or- that kids here undertaking. However, our

chestra, for example, serve

district has a cross-func-

as mentors during the are belng tional planning team that
event. “ArtsFest demon- allows people in many dif-
strates that the schools re- encouraged ferent departments to be
ally believe the arts are to eXplore involved in the arts. In ad-

intrinsic in educating chil- WhO they are dition to district employ-

dren,” says Susan Miville,
director of musician en-
gagement for the Memphis
Symphony. “I love that kids

as creative
beings.”

ees, many community
leaders volunteer their
time to celebrate our stu-
dents and teachers.” @
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Music Career C
What's Your Mo

NOICES:
vation?

Survey results suggest that belief in the ability to succeed separates
would-be performers from teachers m BY CATHY APPLEFELD OLSON

Motivations for music students who
choose a career in performance versus
those who choose a teaching career are
fundamentally different, according to
recent research conducted by Kelly
Parkes and Brett Jones, respectively as-
sistant professor of music education and
associate professor of educational psy-
chology at Virginia Tech. Their find-
ings may suggest ways music educators
can inform their students about the
gamut of music careers.

Parkes and Jones’ survey of music
majors at seven universities (published
in the May 2011 UPDATE: Applications of
Research in Music Education) identified
four principal reasons why participants
were considering a career in music per-
formance: 1) They enjoy playing music,
2) They have the ability to succeed at
playing music, 3) They believe music
performance is useful, and 4) They
view themselves as musicians.

In a separate analysis to be published
in 2012, Parkes and Jones found that
the strongest predictor of students opt-
ing to pursue performance was a belief
that they had the ability to succeed.
Those planning to teach were driven
more by a belief that teaching was per-
sonally important. “You’d think that
belief in your ability to do something
well would be the predictor for every-
thing,” Parkes says, “but it didn’t mat-
ter as much whether they thought they
had the ability to be good teachers.”

The educational paths for perfor-
mance education and teaching educa-
tion diverge when college students
declare a major. Before then, there are
numerous ways that educators can help
expose students to all types of music-

“The question is, what can we do in
higher education to train teachers in
helping students understand why they
might want to be a teacher or perform-
er?” Parkes asks. “They don’t usually
declare a major until junior year, but
maybe helping them make a decision
carlier might be useful.”

For the performance-driven, “help
them get experiences that can cement
their belief in their own abilities,”
Parkes says. “Often when they get to
college, they’ve come from being very
good in high school and are suddenly in
a classroom where everyone is just as
good, if not better. The more experi-
ence they have playing, and watching
other people perform, will add to their

successful experiences.”

To help enlighten students about the
teaching profession, Parkes suggests
that teachers “show students that teach-
ing is interesting and important, and
find ways to help them step back and
look at the profession from a teacher’s
perspective.” One way is to encourage
interested students to help lead por-
tions of their class, and promote pro-
grams through which they teach music
students in the lower grades.

“Particularly for students in grades
11-12, teaching younger students gives
them that sense of leadership and con-
nection to their community, as well as
some experience in being a teacher,”

she says. @

Selected Survey Responses in
Four Categories that Describe
Why Students Are Considering
a Music Performance Career

Category

THEME 1: ENJOYMENT
| enjoy playing and/or
performing music.

| enjoy the feeling | get
from performing.

| enjoy communicating
to the audience through
performance.

THEME 2: ABILITY
| have natural
musical talent.

THEME 3: USEFULNESS
I need to be a performer
to teach performance. i

THEME 4: IDENTITY :
| am a musician at heart. : 10

5.9

11.8

“STUDENTS’ MOTIVATIONS FOR CONSIDERING A

* PERCENTAGE IS BASED ON THE 85 STUDENTS WHO PROVIDED

related careers, and guide them toward
RESPONSES THAT RESEARCHERS WERE ABLE TO CODE

what seems like the best fit.

CAREER IN MUSIC PERFORMANCE,” UPDATE: APPLICATIONS OF RESEARCH IN MUSIC EDUCATION, MAY 2011. ©2011 MENC, NOW NATIONAL ASSOCIATION FOR MUSIC EDUCATION.

ILLUSTRATION: HEMERA/THINKSTOCK; GRAPH SOURCE: KELLY A. PARKES AND BRETT D. JONES,
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Making a Competition

More

~ducational

NAfME’s partnership with the European American Musical Alliance
adds value to annual young composer contestm BY KEITH POWERS

Young composers, listen up: There’s a
competition for you, and it’s not just
the winners who get rewarded—ev-
eryone does. A far-reaching collabora-
tion with the European American
Musical Alliance (EAMA) has helped
to enhance NAfME’s annual Student
Composers Competition.

This year, winners in three catego-
ries—eclementary/middle school, high
school, and collegiate—will receive
cash prizes and have their pieces per-
formed by a professional ensemble at
the Kennedy Center for the Perform-
ing Arts in Washington, DC, during
Music Education Week in June. But in
addition, every entrant will receive
written feedback from a committee led
by composer Philip Lasser, president of
EAMA, making the process a truly ed-
ucational experience.

“The cash prizes make it easier for
the winners to attend the performanc-
es,” says Daniel Deutsch, chair of the

NAfME Council for Mu- oo
sic Composition and one “For us. it
9

of the judges. “But the

Philip Lasser with students at the 2011
EAMA summer institute in Paris, France

people in the field reviewing all the
music that these students create.”
“Just as a language arts program

................ must entail reading, writing,

and speaking, a complete mu-
sic education must involve

evaluations will provide 1S 1mportant both performance and com-
insights not only to all the  that this not position,” Deutsch says. “We

participating students but
to their teachers as well.”

just be a

find that students’ under-
standing of musical language

“EAMA dreams about Competi’[ion, increases dramatically when

making composition rele-
vant to American society,”

Juilliard School in addi-

tion to directing EAMA. Writing-”
“NAfME has such a broad _th‘p Lasser

reach across the U.S., and ...,

we feel like this will create a dialogue.
For us, it is important that this not just
be a competition. We want to validate
the act of writing, with responsible
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We want

says Lasser, who teaches to validate
composition studies at the the act Of

composition is involved.

“In the past, the competi-
tion winners at all three levels
have been pretty dazzling,”
he adds. “Last year, one of the
performers”™—who are drawn
from top—ﬂight military en-

................ sembles—“said that he liked

the elementary composition the best.”
Susan Lambert, member engage-

ment manager at NAfME, facilitates

the competition. She points out that not

only do the winners receive a $500 cash
prize, courtesy of EAMA, “but there is
a possibility of a $100 honorable men-
tion in cach category as well. And Dan-
iel Deutsch and Philip Lasser will lead
an educational session with the young
composers before the public perfor-
mance, which is streamed live and then
put up on the Internet afterward.”

The guidelines for the Student Com-
posers Competition change each year;
this year, students are required to write
for any combination of woodwind quin-
tet, with piano. Compositions should
be no longer than five minutes, and en-
tries—an MP3 file with a PDF of the
score—must be submitted by February
15. The high school winners will be in-
vited to submit a portfolio for consider-
ation to EAMA’s prestigious summer
institute in Paris. Complete guidelines
and forms are available at nafme.org/
gp/student-composers-competition. @
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nf d Salutes Its Corporate Members
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Corporate members of the National Association for Music Education provide products and services that enhance music
programs, supply educators with essential teaching tools, and give students valuable learning materials and opportuni-
ties. NAfME corporate members also provide vital support for NAfME programs and assist in the ongoing efforts to
increase awareness of the importance of strong music education programs in schools.

NAfME salutes these companies and organizations for serving the profession as distributors, manufacturers, organizers,
publishers, retailers, organizations, and schools.

Listed below are NAfME corporate members and their websites with advertisers listed in blue and donors to Give a Note
Foundation in green, as of December 21, 2011. Special recognition is given to corporate members in the Loyalty Circle

for their thirty or more years and a welcome to those members who joined NAfME as corporate members this past year.

For a complete searchable listing of the fine products and services offered by these NAfME corporate members and for

live links to each company website, visit www.nafme.org.

Loyalty Circle

(Members with 30+ Years)

ECS Publishing Corporation  Peripole
wiww.alfred.com www.ecspub.com wiww. peripobe.com wiww, pearsonschool.com/music
Barbershop Harmony Hal Leonard Corporation Remo

@ Society www.halleonard.com VW, FETTIL C O www.soundtnee.com (O}

www barbershop.org

Herff Jones Rhythm Band Instruments Ted Brown Music Company
Bourne Co, Musical www.herffjones.com www.rhythmband.com www tedbrownmusic.com
Publishers
www bournemusic.com Malmark Sam Ash Music Stores University of Cincinnati

vww.malmark.com wiww, samashmusic. com Caollege-Conservatory of
DeMoulin Brothers & Music
Company Schulmerich Bells www.com.ucedu
vrvrdermoul iR eaes WWW.OUP.COom/us www.schulmerichbells.com

WWW, WENZETCOrP.COm
Welcome New Corporate Members
A Day’s Work Equal Exchange Fundraising Out of the Ark Limited Travel Branson

www.adaysworkmusiceducation.com www.equalexchange.coop www.outoftheark.com www.cofomusicfestival.org

American Bassoon Inside Music PBS KIDS GO! TrueFire

www.americanbassoon.net www.myinsidemusic.com www.pbskidsgo.org www.truefire.com
BandStorage.com K12 QuaverMusic.com The University of Saint
www.BandStorage.com www.k12.com www.quavermusic.com Francis
Brooklyn-Queens Melody Street RightsFlow sfedu
Conservatory of Music Y www.rightsflow.com The Yankee Collection

www.bgcm.org

Dale Music Company
www.dalemusic.com

DoReMIR Music Research AB
www.doremir.com/

www.melodystreet.com

Music Matters After School
www.mmafterschool.com

Organization of American
Kodaly Educators
www.oake.org

Roberson’s Music
www.robersonmusic.com

Rozanna’s Violins
www.rozannasviolins.com

www.yankeecollection.com
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Jamey Aebersold Jazz
www.jazzbooks.com

All American Games
usarmyallamericanbowl.com

American High School Honors
Performance Series
www.honorsperformance.org

Backyard Music
www.backyardmusic.com

Beacock Music & Education
Center
www.beacockmusic.com

Bernhardt House of Violins
www.bernhardtviolins.com

BERP and Company
www.berp.com

The Boston Conservatory Library
www.bostonconservatory.edu

Breezin’ Thru Theory
www.breezinthrutheory.com

Brevard Music Center
www.brevardmusic.org

Brigham Young University School
of Music
music.byu.edu

Brigham Young University-Idaho
Music Department
www.byui.edu/music

Brightspark

www.brightsparktravel.com

Buffet Crampon USA
www.buffetcrampon.fr

CantOvation Technology
www.cantovation.com

Casterbridge Concert Tours
www.casterbridgeconcerttours.com

Castleton State College
www.castleton.edu

CCIS (Complete Custom
Itinerary Service)
www.ccistravel.com

Charms Office Assistant
www.charmsoffice.com

The Choral Arts Society of
Jashington
www.choralarts.org

Class Guitar Resources
www.classguitar.com

Connolly Music Company
www.connollymusic.com

Djembe Direct
www.djembedirect.com

Drum Corps International
www.dci.org

Duquesne University
www.dug.edu/music

Dutch Mill Bulbs
www.dutchmillbulbs.com

East Carolina University
www.ecu.edu/music

Eastman Music Company
www.eastmanmusiccompany.com

Educational Performance Tours

www.educationalperformancetours.

org

Educational Tours
www.tours-eti.com

Educational Travel Services
www.etsi.ws

Ellis Family Music Co.
www.efmproductions.com

Empire Music
www.empiremusic.net

Encore Performance Tours
www.encoretours.com

Entertainment Career
Connection
www.recordingconnection.com

E.E. Olds and Sons
www.feolds.com

FAME Events
www.fameevents.com

Festival 500
www.festival500.com

Festivals of Music
www.festivalsofmusic.com

Five Towns College
www.ftc.edu

Forum Music Festivals
www.forummusicfestivals.com

From the Top
www.fromthetop.org

Gordon Institute for Music
Learning
www.giml.org

Gordon College
www.gordon.edu/music

Grover Musical Products
www.grotro.com

Heritage Festivals
www.heritagefestivals.org

Howard Core Company
www.howardcore.com

In Tune Partners
www.intunemonthly.com

Institute for Learning, Access
and Training, Chicago Symphony
Orchestra

WWww.cso.org/institute

Ithaca College School of Music
www.ithaca.edu/music

Jazz at Lincoln Center
www.jalc.org

Jupiter Band Instruments
Www.jupitermusic.com

Kids’ MusicRound
www.kidsmusicround.com

Lionel Hampton School of Music,
University of Idaho
www.class.uidaho.edu/music

Macie Publishing Company
www.maciepublishing.com

Make Music
www.makemusic.com

Marrowstone Summer Music
Festival
Www.marrowstone.org

Modern Drummer Publications
www.moderndrummer.com

Music & Arts
www.musicarts.com

Music In The Parks
www.musicintheparks.com

Music Is Elementary
www.musiciselementary.com

Music Showcase
www.musicshowcaseonline.com

Music Together
www.musictogether.com

The Musical Source
www.musicalsource.com

National Educational Music
Company

www.nemc.com

The Offstage Group

www.theoffstagegroup.com

Peermusic Classical
www.peermusicclassical.com

PepWear
wWww.pepwear.com

Verne Q. Powell Flutes
www.powellflutes.com

Resonation Multimedia
www.resonationmultimedia.com
Rivar’s

www.rivars.com

Roland Corporation U.S.
www.rolandus.com

Sheet Music Plus
www.sheetmusicplus.com

Shenandoah Conservatory
www.su.edu

Sound Music Publications
WWW.smpjazz.com

Southeastern Performance
Apparel

www.sepapparel.com

Soundwaves Recording
www.soundwaves.org

Southwest Strings
Www.swstrings.com

Stanford Jazz Workshop
www.stanfordjazz.org

Sweet Adelines International
www.sweetadelineintl.org

Thomas Creative Apparel
www.thomasrobes.com

Trills & Thrills Music Festivals
www.trillsandthrills.com

University of Delaware
Department of Music
www.music.udel.edu

University of Hartford, The Hartt
School

harttweb.hartford.edu

The University of Texas at Austin
www.music.utexas.edu

The University of the Arts
www.uarts.edu

University of Washington School
of Music
www.music.washington.edu

Washington Music Center
www.chucklevins.com

The Weill Music Institute at
Carnegie Hall
www.carnegiehall.org

West Chester University of
Pennsylvania
www.wcupa.edu/CVPA

West Music Company
www.westmusic.com

World Projects Corporation
www.world-projects.com

X8 Drums & Percussion
www.x8drums.com

Yamaha Corporation of America
www.yamaha.com

Give a Note Foundation is a social advocacy organization dedicated to bringing renewal to America’s embattled music education
programs. Through strategic partnerships and grassroots campaigns, Give a Note Foundation connects musicians, teachers,

students, policymakers, and community members, and empowers them to fight for music education in children’s lives.

To make a donation, visit www.giveanote.org.

giv ofe

FOUNDATION

‘ ‘ TM_Ad.indd 2 @

118/12 2:44:31 PM ‘ ‘



S 1 fé BY ANN MARIE MUSCO

or °
nstrumentalists

How singing can help students play

If you can sing it, you can play it! This is a
time-honored belief, and many instru-
mental directors include singing in re-
hearsals. We might ask students to hum
the tuning pitch, chant rhythms and scat
articulations, or sing melodies from the
repertoire to better understand musical
inflection and nuance.

In addition, singing can develop skills
in music reading and audiation (inner
hearing). If our students sing out loud be-
fore playing a line of music, we know they
are able to prehear the pitches rather than
simply pressing the correct keys and ac-
cepting what comes out of the instru-
ment. In my experience, brass students
who prehear pitches are less likely to
sound the wrong partial, and string stu-
dents generally have more accurate finger
placement for good intonation.

Often we select a passage of music and
sing it aloud for the students, who then
echo-sing. Or we have them play their
parts on their instruments
and sing back what they
played. Typically, the singing
is naturally musical and often
more in tune than the play-
ing. (Go to nytimes.com
/2009/07/05/arts/music
/05barb.html?_r=1 to see a
wonderful teaching video of
violinist Isaac Stern that illus-
trates this point.) These are

26 Teaching Music | February 2012
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fine approaches, but they don’t necessarily
result in the progressive development of
music-reading skills. We need a sequential
plan of instruction.

Many musicians have found solfcge to
be a valuable aid for developing a sense of
relative pitch. T use movable-do solfege
rather than scale degree numbers because
students can become confused when we
also use numbers for counting rhythms and
describing fingerings. Also, movable-do
solfege is the preferred syllable system of
the Gordon, Kodaly, and Orff pedagogical
approaches, and it’s casy to sing in any
mode with minimal need for chromatic
syllables: Do is tonic in major tonality, re in
Dorian, la in Aeolian/minor, and so forth.

It’s possible to drill solfége syllables
with hand signs or by pointing to the
notes of the scale on a whiteboard and
asking students to sing, correcting pitch
as problems arise. However, by incorpo-
rating principles of solfége training, we

can be more effective, efficient,
and musical in our teaching The
following sequence of instruc-
tion acknowledges the essential
premises of Gordon’s Music
Learning Theory (see Learning
Sequences in Music [GIA, 2007]),
while also considering practical
matters such as the culture of band and
orchestra instruction.

STEP 1: Teach the Sounds
and Syllables

To begin, the teacher models and the stu-
dents imitate. Start by singing tonal pat-
terns on a neutral syllable such as bum or
doo and asking the students to echo-sing.
By singing on a neutral syllable, students
are focused fully on the relative pitches
rather than the solfége names (see Table 1,
Step 1a, on page 28). Later, sing on solfege
and have the students echo-sing (Step 1b).

Three-note stepwise or chordal pat-
terns work well. Try starting with tonic
patterns in major (do-mi-sol) and then
move to do-re-mi. Add fa and the leading
tone below the tonic (ti); now you can
sing scale patterns up through the fifth de-
gree of the scale, or you can sing domi-
nant patterns. Stepwise patterns assist
learning the order of the scale syllables,
while dominant patterns (combinations
of sol-fa-re-ti) complement tonic patterns
and explore harmonic function. Next add

11712 4:29:05 PM ‘ ‘
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la, ti, and the octave tonic and the singing
of subdominant patterns.

Curwen hand signs facilitate group in-
struction and may assist kinesthetic learn-
ers. Teach tendency tones: ti points up to
do, fa leads down to mi, and so forth.
Again, teach the hand signs via modeling
in a call-and-response format, just as you
taught the sounds and syllables. Teach only
a few hand signs each day. Students enjoy
leading the class using hand signs.

STEP 2: Check for
Aural Understanding

Here we want to learn whether our stu-
dents are hearing differences in pitch, in-
cluding up and down, higher and lower,
and steps and skips. If you’re working
with young students, tell them outright
that do is the lowest pitch of a tonic triad
pattern, mi the middle pitch, and sol the
highest pitch. With arms on laps, raised
slightly, or raised to the shoulders, have
students copy both your arm motions and
your singing of do-mi-sol patterns on
solfege syllables. Next, sing patterns on

‘ ‘ 11_lectern.indd 2

solfege syllables, but don’t show students
the arm motions, and ask them to echo-
sing and move their arms. Finally, sing
patterns on a neutral syllable without arm
motions, and ask students to echo-sing
and move their arms. At this point, stu-
dents are using their ears to demonstrate
the relative pitches in motion. Repeat this
sequence of instruction with do-re-mi.You
can also do these activities using patterns
beyond low-middle-high. Simply have the
students show you what they just heard by
moving their arms relatively higher and
lower.

Now get more specific by asking stu-
dents to echo-sing on solfege patterns
that you sing on a neutral syllable. As in
Step 1, begin with casier patterns, such
as those within a limited range, and move
to more difficult patterns. During initial
singing activities, give students a clue as
to what you will sing. For example, tell
them that you will sing only tonic pat-
terns and therefore their choices of syl-
lables are do, mi, and sol. Or tell them
that all patterns will be stepwise. Or

L. .. il =
~Give
students a

X chanqe,tO'
~_lead the

i g P tl,ass using
o |.~' hand S|gns

show them what type of pattern you will
sing (tonic, dominant, or subdominant)
by holding up the corrcsponding number
of fingers. After students are successful
echo-singing solfege patterns sung to
them on a neutral syllable, make things
more challenging by asking them to sim-
ply audiate the patterns in their minds.
Rather than singing out loud, students
sign each pattern back in silence.

STEP 3: Play by Rote

Now associate the smglng with instru-
mental fingerings and tones. Select an ini-
tial key for practice: probably B-flat
concert for band or D major for orches-
tra. Tell the students the solfege syllable
for each pitch, or at least the first few
notes of the scale. For example: B-flat is
do, C is re, and so on. Sing patterns on
solfege (or sign them) and ask students to
play back those patterns. This is rote imi-
tation because the students need not use
their ears in playing back. You can also
teach songs by rote. Familiar folk songs
work nicely. Teach one phrase at a time,

nafme.org 27
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Using a variety of tonal patterns or song phrases, sequential instruction as shown

will prepare students for sight-singing and reading music notation.

gradually playlng longcr phrascs, and thCl’l

the entire memorized song.

STEP 4: Play by Ear

Now sing patterns on a neutral syllable,
and ask students to play them back. Or play
patterns on an instrument, standing out of
sight so students can’t simply copy finger
patterns. This is a great time for improvisa-
tion, with some students serving as leaders
and the rest playing back the patterns. Also,
have students play songs by ear—but be-
fore attempting to do this, ask them to
demonstrate memorization of the song by
singing it first on a neutral syllable.

STEP 5: Make the Visual
Connection—Read

Help students connect what they have
been singing and playing with music nota-
tion. Show students where the pitches do-
re-mi, etc., are on the music staff. Begin
with just a few pitches at a time. With
young students, direct their attention to
specifics such as line notes, space notes,
and ledger lines. In band, include all of the
various transpositions on printed music
sheets, or show multiple staves on the
whiteboard or a PowerPoint slide. In or-
chestra, we don’t have the issue of trans-
position, but we still have the practical
challenge of multiple clefs. Don’t print the
solfege words underneath the note heads!

Next, point to the note heads on the
staff while you sing the solféege syllables
and students echo-sing those patterns on
solfege. Finally, point to the note heads on
the staff while students sing those pitches

28 Teaching Music | February 2012
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on solfege, but without any hints from
you. Remember to concentrate first on
stepwise patterns and skips within the
tonic triad, later adding skips within the
dominant and subdominant triads.

At this point, it’s fun to sing familiar
songs from notation using solfege. Select an
age-appropriate song, such as a children’s
folk song for younger students or a patriotic
or popular song for older students. Begin
with songs of a limited range: three notes,
five notes, six notes, and then the full
octave. Try “Mary Had a Little Lamb,”
“Lightly Row,” “Twinkle, Twinkle, Little
Star,” and “Row, Row, Row Your Boat.”
Older students may enjoy “Lean on Me”and
“My Country, "Tis of Thee,” which include
ample stepwise motion. (See Table 2.)

Plan pattern-identification and error-
detection exercises as well as written mu-
sical dictations. Using flashcards or a
printed worksheet, have students select
the pattern just heard. On a sheet of man-
uscript paper, students can notate patterns
or short phrases you sing or play. Students
can also notate songs they know from
memory, hopefully in a variety of keys.

Ultimately, students are ready to sing an
unfamiliar song or exercise on solfege,
without teacher assistance. After sight-sing-
ing, students play what they just sang. This is
true sight-reading, with the added assur-
ance that students are prehearing the pitch-
es on the page because they’ve just sung
them. Begin with easy examples and work
progressively to more challenging music.

Conclusion

This approach begins with rote imitation
and moves students gradually to notation-
al audiation (being able to prehear notated
music). Note that students do not even
see music notation until Step 5, giving
them plenty of time to develop their au-
diation skills. You’ll also notice that sing-
ing on a neutral syllable precedes singing
on solfege. Although it may be tempting
to start from notation and with the solfege
syllables, please believe me when I tell
you that whenever I try to save time this
way, student learning is compromised,
and I have to backtrack on the sequence.
Even with these preliminary steps to
solfege reading, just five minutes a day can
make a world of difference in the musi-
cianship of your ensembles!

Ann Marie Musco is the band director at Cal-
laway Middle School in LaGrange, Georgia.

ez MAKING THE VISUAL CONNECTION

3 Teach students to sing and then play a do-re-mi song by rote, such as “Hot Cross
Buns.” The teacher sings on solfége and the students echo-play.

Teach students to sing and then play a do-re-mi song by ear, such as “Merrily We
Roll Along.” The teacher sings on a neutral syllable and the students echo-play.

Teach the notation of a familiar song earlier played on instruments, such as “Hot
Cross Buns.” During all activities, the students are seeing the music notation.

5a First, the teacher sings on solfége while pointing to the notes, and students listen
and watch. Next, students sing on solfege. Finally, students play on instruments.

Without teacher assistance and from music notation, students sing on solfége a
5b familiar song earlier played on instruments, such as “Merrily We Roll Along.”
Next, students play on instruments while looking at the notation.

5c Students sight-sing and then sight-play an unfamiliar do-re-mi song, such as “Au
Clair de la Lune” or “I Have Lost My Closet Key.”

Students will need more repetitions and repertoire than described above, but this

is the basic sequence of instruction from playing by rote to sight-reading.
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sheets bused on the exercises from MusiculEur.

Mmusiculedr.com

MusiculEur Sweden, Norra Vallgatan18, 211 25 Malmé, SWEDEN

TEACHING GUITAR WORKSHOPS
GET GUITAR IN YOUR SCHOOL'!
m \J

School music educators that attend a Teaching Guitar Workshop this summer will receive:
Three Graduate Credits, a new guitar, numerous method books, and an unforgettable, week-
long, professional-development experience taught by award-winning clinicians.

Learn more and download an application at www.guitaredunet.org. Sponsored by:

s L
Summer 2012 Teaching Guitar Workshop locations: . s S
NAfME HQ - Reston, VA | Duquesne University - Pittsburgh, PA | Charleston, WV | NAMM

Foundation®
Grant Recipient

@ BHhE

Seattle, Washington | Colorado Springs, CO | St. Louis, MO | Sheridan, Wyoming |
Richmond Hill, ON, Canada*

For more information contact Mark Koch - 412.396.4939 or webmaster@guitaredunet.org
*Graduate credits do not apply for the Ontario, Canada site.
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The rise of social media has

affected all our lives. How can
music educators ride the wave
of change? BY CHAD CRISWELL

| here was a time, not so long ago, when having a website for
| your music program was considered cutting-edge. But today,
— == = over 40 years after the birth of the Internet, we live in an age of
instant information. Text messaging and sites like Twitter, Facebook, and
others have changed the way we communicate. At the same time, our in-

I--\

creased use of smartphones and other mobile devices means that people
are beginning to expect more from an organization than a simple, static
J HTML web page. Perhaps scariest of all is the implication that we should
now always be on call 24 hours a day and seven days a week. But the truth
is that social networking can enhance your life without taking it over.

New online services and Internet technologies have changed more
than just the interaction between teacher, student, and parent. They
have also begun to change the way we communicate teacher to teacher;
a good example of this is the growth in popularity of online forums and
music-oriented professional learning networks. For tech-savvy teachers,
getting the answer to a difficult classroom question or finding great ideas
to add to your next unit is now only a few mouse clicks away.

The most complicated part in all this is knowing how to navigate the
immense (and constantly growing) landscape of tools and services so
you can communicate more easily without getting bogged down by even

---’
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more busy work. For that reason, we in-
terviewed several noted music educators
from across the country to find out what
works online and what doesn’t.

Websites and Email:
The Bedrock

Today the most frequently used channels
of teacher-student communication (apart
from in-person contact, of course) are
through a school’s website and email ad-
dress. Kristin Turcovski, a band and or-
chestra teacher in Mercersburg,
Pennsylvania, uses her website as the pri-
mary means of communication between
herself and her students. She finds that
simply having all the information she
needs available in electronic form saves a
lot of time and frustration over many of
the more repetitive tasks that go along
with running her ensembles.

“It’s helpful to be able to get remind-
ers out in a way that students and parents
can quickly and conveniently access
them,” Turcovski says. “Deadlines are
met more efficiently and more forms are
returned with the use of our website and
email lists.” She also uses the website as a
promotional tool: “It’s nice to put ‘brags’
and photos of the achievements of the
group on our site, as well as to send en-
couraging notes after competition trips,
when I don’t necessarily get to speak to
all of the students on different buses.”

Allison Friedman, general music and
choral teacher at South Salem Elementa-
ry School in Port Washington, New
York, uses her website for many of the
same reasons, and more besides. “My
school website offers a lot of information
for both parents and students,” she says.
“Aside from sharing audio/video clips of
what goes on in the classroom, T include
all the important dates for the year, my
basic curriculum (goals, etc.) for each
grade level, my full schedule, bio, chorus
practice tracks, and most recently a spe-
cial beginner instrumental practice site.”

If you're interested in creating a web-
site for your music program, see the
“Recommended Website Creation Ser-
vices” sidebar on the opposite page.

The New Social
Services

Human beings naturally prefer to com-
municate with each other in the format
that’s most convenient to use. For teach-
ers before the World Wide Web, that for-
mat was the telephone call or a printed
note sent home in a student’s backpack.
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FOR KEEPING SAFE
AND PROTECTING
PRIVACY ONLINE

1) Always get parental consent before posting
student images or making any public use of
online communications between yourself and
your students.

2) Do not collect personal information from
your students or their parents other than that
which is absolutely necessary.

3) When sending mass emails, always use
the Blind Carbon Copy line (BCC:) to input
addresses. Using the To: line allows everyone
receiving the message to see the email ad-
dresses of everyone else in the group. Some
people may not want their email addresses
published in this way, because it can encour-
age spamming.

4) If you choose to use a Facebook page or
allow commenting on your group’s website,
be certain to monitor it closely and quickly
remove any materials that might be posted
inappropriately.

5) Never “friend” students from your per-
sonal Twitter or Facebook account. Teachers
need to keep a professional distance from
their students even in this online environ-
ment. Use a separate account for all profes-
sional communications.

6) Do not allow yourself to post something
that you wouldn’t normally say in a real-

life conversation. Avoid sarcasm. Insist on
mature discussions using proper etiquette
and respect, even when on a social website or
communicating through email.

cate with our constituents
effectively, and if our con-
stituents are using social
media on a regular basis,
then it stands to reason that
we should also be on those
social networks.

It should be recognized,
however, that using social
networks has both benefits
and drawbacks. First, the
benefits. When we print out
a typed note and send it
home, we often fill it with
extra information because
our brains have a subcon-
scious need to fill the empty
space with text—and when
parents read such a long let-
ter, their tendency is usually
to skim it. More important,
some notes never make it
out of the backpack. In con-
trast, sending information
in short bursts via text mes-
sage, Facebook post, or
Twitter is a more direct
form of communication.
When people see a concise
message, they are more
likely to make use of and re-
member it.

On the other hand, two
of the biggest potential
drawbacks to social net-
working are practical:

B Not every school allows
it. Always check with your
principal and/or your tech-
nology director to see if the
use of social or other web-
based services is permitted
and find out any rules that
might be in place to govern
their use. Most schools are

Although we still use the phone and paper
notes, this basic method of communica-
tion is now being augmented with social
networking tools. Parents and students
are becoming increasingly comfortable
with the almost ubiqui-
tous use of portable de-
vices together with I
services like text messag-
ing, Twitter, and Face- |
book. How many times
have you sent a text mes- |
sage because it’s casier
than making a phone call |

or sending an email? If

our goal is to communi- ——

I beginning to embrace these new forms of
communication, but some districts con-
tinue to ban them entirely.

M Even if social outlets are allowed, not
| everyone uses the same ones. While
some parents and stu-

N\ dents might favor Twit-

| ter, others will favor

Facebook or some other
I social site. At the same
time, fewer students use
| email on a regular basis;
instead, they are relying
| more on text messaging
for most day-to-day con-
tact. In other words, a
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good communications plan will need to
include multiple channels in order to reach
as many people as possible, but you'll still
probably wind up having to send home a
printed note from time to time.
Communicating with your students and
their families has never been easier—and
yet it has also never been more complicat-
ed. In the end, each teacher will need to
determine what works best for his or her
own school community and balance that
with what makes the most sense to use.

Communicatin
With Multimedia

No discussion of communication methods
and trends would be complete without
mentioning the growing importance of
video and photo sharing as both education-
al and promotional tools for music pro-
grams. Sites such as YouTube, Vimeo,
SchoolTube, Teacher Tube, Shutterfly, Pica-
sa, and others offer free and casy ways for
teachers to communicate visually with stu-
dents and parents by sharing performance
videos, trip photos, and educational videos
for use as a part of the curriculum. For ex-
ample, Allison Friedman uses Vimeo to
post videos of her groups’ rehearsals and
performances, along with a blogging ser-
vice called Tumblr that allows students to
post reactions and constructive criticisms.
“Talso find that using these services is great
for my own self-reflection on the direction
of the program,” she says. Each posting of
copyrighted music presents issues of both
federal statute and local policy. Check with

your school district's legal advisor. See also

e E— — — — — —

"Got Permission to Upload that Video?" in I changing the face of professional commu-
the NAfME Copyright Center (nafme.org/

nications between teachers. The continu-

resources/ view / copyright-center). ing surge in popularity of online forums
and professional learning networks has

Teacher to Teacher made it incredibly easy for educators to
Just as Twitter and Facebook have changed I ask questions of peers and share their own
the way we communicate with each other  knowledge with others.

on a personal level, other services are Forums are the oldest of these types

RECOMMENDED WEBSITE CREATION

VAWMAAMAIAAAMWAA

B SHUTTERFLY
goo.gl/loKlc

Although primarily a
photo-sharing website,
Shutterfly also provides for
the creation of free teacher
websites that let you share
photos, blog posts, and
other information. The ser-
vice also offers an online
forum and the ability to
send announcements via

‘ ‘ 12_Technology.indd 4

email to all of your group’s
members.

B GOOGLE SITES
sites.google.com

This free website service
may already be available
to you if your district uses
Google Apps for its email
and document services.
It’s easy to set up and has
many different design tem-
plates to get you started.

Bl SQUARESPACE
squarespace.com

A paid service with a
monthly fee, this has very
professional page tem-
plates and lots of customi-
zation options. It’s a good
choice for groups that want
lots of flexibility and an
easy way to expand their
site content in the future.
M iSCHOOLBAND
ischoolband.com

Another paid service, this
one specializes in creating
instrumental music sites.
Different components al-
low you to set up a “back-
pack” area containing links
to a metronome, sheet
music, audio files, and

other documents. It also
provides group communi-
cation services, allowing
users to be grouped by in-
strument, section, interest
area, committee, etc.

B OUR MUSIC CLASS
ourmusicclass.com
Available only for middle
and high school subscrib-
ers to In Tune Monthly and
Music Alive! magazines,
this social media service
designed for music class-
rooms gives teachers the
ability to post assignments,
schedules, news, photos,
and videos on a dedicated,
secure website; students
can also upload materials
and comment on postings.

nafme.org 33
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World Music
Drumming
2012 Summer Workshops

singing, drums,
dance, xylophones
of West Africa, the

Caribbean, and
other cultures

In 2011 we had 505 teachers
Jrom 45 states, 9 countries !

e June 11 - 15
- Tampa, Fl (co-sp FMEA)

® June 18 - 22
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¢ June 24 - 29

- Oconomowoc, W1

®July9-13
- Seattle, WA
- Charlotte, NC
- Albuquerque, NM

¢ July 16 - 20
- Baltimore, MD
- North Hollywood, CA

® July 23 - 27
- NYCity, NY (on Long Is.)

® July 30 - Aug 3

- Toronto, ON Canada

Levels 1, 2, 3, Hot Marimba,
Kids, Choir & Drums,
Drumming Up the Fun!
Will Schmid, Sowah Mensah, Josh
Ryan, Walt Hampton, Kofi Gbolonyo,
Lynn Brinckmeyer, Melissa Blum, +
worldmusicdrumming.com
email: willschmid@mac.com

414-332-2277
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of communication systems, and sites
such as NAfME’s (nafme.org/forums/)
continue to be prominent places for
posting questions and
getting answers on just
about any topic related
to music education.
The NAfME website
has separate forums
dedicated to many ma-
jor music education ar-
eas—band, choir,
orchestra, jazz, general
music, future teachers,
and higher education

and features well over
10,000 individual posts filled with in-
formation.

The sharing of information on music
education topics never stops on Twitter,
which is a two-way format, allowing peo-
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@

ple to send (or “tweet”) and receive infor-
mation instantly. Consider signing up to
“follow” the many different prominent
tweeting music educa-
tors by visiting http://
mustech.net/go/
metweeters and adding
their names to your fol-
low list, then join in on
the discussion. At any
given time, a number
of music educators will
be on Twitter, and you
can home in on imporf
tant information by do-
ing a search for hash
tags like #musiced. If you are online in
the evenings, you can even get involved
in the #MusEdChat (held every Monday
night at 8 p.m. ET), which focuses on dif-
ferent topics ecach week. @
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Welcome to the SoundTree Institute!

The SoundTree Institute is the perfect solution for
music educators who are looking for training on how to

incorporate the latest technology into their teaching.
Taking advantage of the latest online teaching and
collaborative technologies, the SoundTree Institute
provides members with a convenient, engaging, and

effective environment for learning.
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The Soundtree Institute offers:
e Online Courses SV EICS Conference For more informatica&to sign up visit:

e Live Webinars ® Lesson Plans & More! S.Ou n tree
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The SoundTree Institute Gives Back To School A Whole New Meaning . CO l I I
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The type of school you teach at can often
dictate the quality of your music

program—but the differences between

school types aren’t always what

you might expect.

BY SUSAN POLINIAK
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ifferent types of schools make
for different experiences. Pros
and cons abound, whether you
teach at a public, private, mag-

net, or charter school. Although

it’s certainly true that some individual
schools may offer better environments
for music education than others, no type
of school is categorically the “best.” Still,
it can be instructive to look at some of
the differences—and similarities—Dbe-
tween school types in terms of how they
may affect music programs. We got in
touch with three music educators whose
careers have taken them to several dif-

nafme.org 37
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Do Private
Schools

Have Fewer
Opportunities?

Recently, Philip Steinbacher’s stu-
dents at the Island School in Lihu’e,
Hawaii, were shut out of a music
competition—solely because they go
to a private school. Such an experi-
ence, though disappointing, is far
from uncommon; a large number of
competitions, grant opportunities, and
other resources for funds and equip-
ment are open to public school pro-
grams only. There’s no denying that
many public school music programs
are in at-risk schools, underfunded,
and in dire need of additional finan-
cial resources in order to survive.
However, there is a popular miscon-
ception that private schools—and, by
extension, their music programs—are
well funded across the board. This is
simply not the case.

“We don’t receive any federal
or state funding,” Steinbacher says
of his school, “and we’re ineligible
for many things where we can find
supplemental money. We do need it.
About 40-50% of our students each
year are on scholarships—for some
kids, it’s up to half of their tuition.
We’re nickel-and-diming everything,
and I’'m always applying for grants.
There’s one store on this island that
gives out a $500 grant, which would
buy me five ukuleles for my program,
but I'm ineligible for the grants that
would give me a piano lab. Why should
a certain population of students be de-
nied? As teachers, we’re all trying to
do our best. Parents here don’t have
any voucher or waiver, so they’re still
paying taxes, and whether funding for
our programs comes from parents
paying tuition or taxes, | don’t think it
should be different.”

Should organizations that host
competitions, bestow grants, donate
instruments, etc., allow eligibility to
all types of schools on the basis of
financial need, and not solely on the
status of a school as “public”? This is
a weighty and fraught topic, but a case
can certainly be made that all stu-
dents, regardless of the school they
attend, should have the opportunity
for a wide-ranging, well-funded music
education that is both academically
challenging and personally fulfilling.
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Philip Steinbacher leads choral students
at the Island School in Lihu’e, Hawaii

ferent types of schools and asked them
to compare and contrast.

Before we get into details, it’s important
to note that we are talking about very in-
dividual experiences, and yours may vary
from those described below. For the sake
of context, our interviewees and their
general backgrounds are as follows.

David DeStefano is a music educator at
Phillips Charter School in
Napa, California, and has
previously taught in public
schools in Florida and Cal-
ifornia. He offers this clar-
ification: “I think the term
‘charter schools’ is very
misunderstood. There are

charter schools and gener-
alizing them is a tremen-

them are like the ones in

the movie Waiting for ‘Superman.” There’s a
general assumption that charter schools
are just like private schools—smaller
class sizes, students have to apply for ad-
mission, no special needs students—but
the reality is that my school is just the lo-
cal public school, with the same obstacles
as any other school. Any student in the
neighborhood is welcome to attend and,
if there’s room, we welcome students

“It seems that
parochial and
home-school
parents stick
around a bit
many different kinds of longer after the
concert and
dous mistake. Not all of talk.”—Tom Miller

from other areas of town and even other
towns. What makes my school different
is the structure of the academic day, the
types of curriculum and programs of-
fered, and an extended day.”

Tom Miller is a music educator at Johns
Hill Magnet School in Decatur, Illinois.
He notes that “the ‘magnet’ term is used
loosely; while the school does draw stu-
dents from across the district, it does not
have a specific focus. Although the fine
arts are strong in the
school, we’re not a ‘fine
arts school’ as other mag-
net schools might be. I'also
teach in one of the local
Catholic elementar
schools and the Catholic
high school. The Catholic
school jobs incorporate
students from the home-
school community as well.
We offer beginning-to-
12th-grade instrumental
instruction for a nominal participation fee.
This allows the home-school students to
play in a larger ensemble, while also com-
plementing the parochial band program.”

Philip Steinbacher is a music educator
at Island School, a private school in
Lihu’e, Hawaii, and has previously
worked in public schools in Chicago and
clsewhere. Although he was originally
hired to teach English, his responsibilities
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expanded, and over the course of several
years he has built a healthy and varied
music program with strong participation
among the student body. “When Glee first
came on,” he says, “there was a pilot one
spring and then the show. I'm the pilot—
I'm like the Spanish teacher who started
the music program. This truly is my
life—trying to make something out of
nothing. If you build it, they will come.”

Funding

As the song says, money changes every-
thing. But the question of where it comes
from and how much is available to the

music program at any particular type of
school is freighted with misconceptions.
“I had the perception that, since parents
of private school kids were paying tuition,
that they were wealthy, and that the
schools must have everything they need,”
Steinbacher says. “That may be true in
some cases, but for the vast majority of
private schools, that wouldn’t be a valid
statement. I think that I'm more aware of
the budgeting issues at my school across
the board, not just in my program. I know
how much our electric bill is each month.
I have to be really involved in the finances
to a degree that I never was at my previ-
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GET YOUR STUDENTS
IN TUNE WITH THE WIDE
WORLD OF MUSIC!

In Tune Monthly is “The Young Musician’s Textbook” and the perfect
enrichment tool for middle and high school band, orchestra, choral and
general music students. In Tune keeps them reading about music and uses
a broad mix of contemporary and traditional content to reinforce the
virtues of practice, performance, collaboration, creation and appreciation.

For more information about In Tune’s student magazine sets,
books, Teacher Guide, Listening CD, and “ourmusicclass.com”
website (free for your music classes with an order of
30 or more subscriptions), call 914.358.1200 x310,
fax 914.741.1136, or e-mail info@intunepartners.com.

In Tune, and get
your free website
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intunemonthly.com
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ous jobs in public schools. Anything I want
to do at my current school, I have to find
funding for. It’s not that the administra-
tion isn’t supportive—they’re highly sup-
portive, but there’s no money for
extracurricular activities.”

“I'm not sure that funding at any school
is all that great,” Miller says (and many
music educators would surely echo that
statement). That said, his public school
has a booster organization that holds a
fundraiser each year: “This allows me to
buy music, etc. Also, there is a very ac-
tive PTO. The parochial elementary
school’s policy is “Tell us what you need,
and we can see about getting it,’ so there’s
no real budget, although I do ask parents
to help buy specific things like small in-
struments or new music.” Whereas Stein-
bacher’s private school has limited funds,
Miller notes that his Catholic high school
“has the most simple funding, and it is
rather generous.”

Funding may vary greatly within a
single school type and is often highly de-
pendent on location. “The biggest sur-
prise regarding funding for music in the
schools where I've taught had very little
to do with public vs. charter and a whole
lot to do with Florida vs. California,” says
DeStefano. “Having come from Florida,

where the norm at the time was that each
elementary school had its own music
teacher and a modest annual budget, my
current job seems more like what I was
already used to rather than the exception
to the norm that it is in California. Being
a charter school, we are allowed to be
more flexible with our scheduling and
staffing. My school chooses to have two
music teachers in a district that has cut
clementary school general music. I do not
have much of a budget—just whatever 1
can fundraise each year, about $300.”

It should be noted that some public
school music programs are very well-
funded, including one at which Stein-
bacher worked: “I lived in Chicago and

40 Teaching Music | February 2012
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taught in the northern suburbs, and the
public school district had to give money
back to the taxpayers because they had so
much in their reserve funds. When I
asked at the beginning of the school year
for a budget to buy things, they said,
‘When you hit the limit, we’ll let you

%

know.

Administrative )
Support and the Music
Educator’s Role

Private schools and others that do not re-
ceive public funding can offer a greater
degree of autonomy to the music educa-
tor in developing a program. “Because we
are an independent school, we don’t have
to follow state curriculums,” Steinbacher
notes. “We instead developed Expected
School-Wide Learning Results. I did
consult NAfME when we did the music
ESLRs, but I have a lot of freedom. An-
other one of the benefits of a private
school is that I have such an amazing ad-
ministration that respects me as a profes-
sional and knows that I know best what I
need to do. I get the go-ahead to create
whatever I want, which is not an experi-
ence I had in public schools. I'm also not
doing the same thing every year; I can
changc it midstream, or finish it and do
something different next year. I feel musi-
cally that I've grown more as a musician
in the past six years than the last 20 be-
cause I had the latitude.”

Charter schools can offer a similar ex-
perience. “In a public school, there’s
much more emphasis on standards-based
instruction and assessment in music class-
es,” DeStefano remarks. “I still use stan-
dards-based instruction and assessment
in my charter school setting, but I feel
much less ‘under the microscope’ than I
did in public schools. I feel like I have
more freedom to develop a lesson over
several class periods, versus the push to
keep moving on to the next thing each
week that I felt in a public school.” He
also acknowledges the support of his
school administrators: “They appreciate
the fact that our school has music and the
other district schools don’t, but they also
realize the importance of publicly sup-
porting the music program so that we can
keep it when we renew our charter.”

Although hardworking music educa-
tors can be found at any type of school,
there may be more and/or different ex-
pectations placed upon those at certain
types. “I think charter schools can put
higher expectations on teachers because

PHOTO: COURTESY OF TOM MILLER
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many of them serve student populations
who need extra attention, whether they
be inner-city students, low-income, or
English-language learners,” DeStefano
says. “I can say that I work harder than
ever, but it is a good kind of work. I
wouldn’t do it if T weren’t driven to serve
my students.”

Steinbacher notes that at his private
school, the role of each individual is not
confined to one department or subject.
“Every faculty member at my school
wears many hats,” he says. “Our adminis-
trators all teach classes, and I don’t recall
that in public school. Even our building

#Band'class with Tom Miller (center)iat Johns
Hill Magnet School in Decatur, ILlinois
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and maintenance guy teaches a ballroom
dancing class. We have no budget for sup-
plemental people. Our pay is less than
the public schools here, which is the stan-
dard, but what I found is that I'm willing
to work for less money because I have so
much freedom artistically and as a teach-
er. Everyone is there because they want
to be.”

Parental Involvement

The manner in which parents get involved
in school music activities, and the extent
of that involvement, also seems to shift
from one school type to another (although
this may have as much to do with other
factors). Miller, for one, has noticed a dif-
ference between his magnet and Catholic
school environments: “It’s kind of simplis-
tic, but it seems that parochial and home-
school parents stick around a bit longer
after the concert and talk to each other
and you. I end up knowing a lot more par-
ents’ names and faces at the parochial
schools because they want to talk. Usual-

ents of

Davi fano at
Phillips CharterSchool
in Napa, California

ly, this is good. Sometimes, they feel the
need to correct a song selection or give
their input on where students should sit,
for example.”

One of the things Steinbacher prizes
most at Island School is the parental sup-
port. “I've been here at Starbucks for an
hour,” he says [Steinbacher was interviewed
by phone—Ed.], “and I've had three par-
ents come up to me to ask if they can help
with our concert. The manager has a
daughter in chorus, and is donating things
to sell out front. They know that we’re
taking the chorus to All-State on another
island, and that we have to fly and it’s not
cheap. It’s a $15K trip, and if it’s going to
happen, we have to raise the money—
and they chip in. It feels like a family.
We're coming together for a greater pur-
pose.” And that’s a good sign no matter
where you work. @
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Music In Our Schools Month’

formerly known as The World’s Largest Concert®

The World’s Largest Concert® has been a performance and advocacy highlight of March,
Music In Our Schools Month® since 1985. Thousands of students, teachers, parents and music
supporters take part in this worldwide sing-along concert every year.

This year, the concert name changes to The Concert for Music In Our Schools Month to tie
it more closely to the important advocacy focus of this month!

The National Association for Music Education (NAfME) encourages teachers and students to
sing the concert songs they have learned and view the concert video on the second Thursday of
March at 1 p.m., and at any other convenient time for their school during March 2012, Music In
Our Schools Month®.

Teach any number of the free songs and lessons offered on the concert
page on the NAfME website www.nafme.org/concert.

Show the Concert for Music In Our Schools Month video in the classroom,
school, or community during MIOSM®, with a performance, a sing-along, or as an
audience activity.

Sing and play any number of the concert songs in the classroom, in a school
concert, in a school or community performance with or without the concert video at
any time during March, Music In Our Schools Month®. Invite your local school and
civic leaders to join in the celebration!

National Association

E for Music Education !‘: HALeL EONARD?®

Scan this on your
QR Reader on your
smartphone!
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If there’s one message that Joan

Hillsman wants to get across to mu-
sic educators, it’s this: Teaching is a
lifetime commitment.

C~—— 2 —D

“If you want to do it badly enough, you have to spend
the time,” says Hillsman, a longtime music educator,

I: rom p U b l.l C SC h 00 l C l_ assrooms African-American music historian, author, consul-

tant, music producer, clinician, radio show host, and

t O un |Ve 'S | ty le Ct ure h a l lS : current member of the Academic Board of the James

Cleveland Gospel Music Workshop of America. “I've

J 0an H I H.S m an h as h e l.p e d always tried to instil} thf‘-wvalue of hard work. I tell
g enera t Tolaks Of St U d en tS my teachers, “Teach for life.

Hillsman—who began her distinguished career
£

fl N d th e | r Way as a classroom teacher and worked her way up to

become supervising director of the District of Co-

BY CATHY APPLEFELD OLSON lumbia Public Schools in the 1990s—went on to
teach music education at Bowie State University in
Bowie, Maryland, where she also directed the
school’s gospel choir. Although she has since retired
from teaching, through her various roles today she
continues to emphasize the importance of students
finding their place in the rich music arena.

“I want them to understand what they want to do
in life, what they want to do in this field,” she says.
“I tell them, ‘Find your place and your pur
Maybe you want to be a music writer, or a mus
torney. Find out what you want to do and find the
resources to help.””

Noted for training and developing fledgling tal-
ents in music and other areas, Hillsman has consis-
tently helped to nurture programs through which
students could find such resources. The Artist
Speaks series, which she initiated in Washington,
DC, brought music artists who were in town to per-
form or testify on Capitol Hill into local schools to
talk about their careers. “Sometimes students don’t
think artists are real people, and this was a great
way for them to make a connection,” she says.

ged quite a bit dur-
ing Hillsman’s career. Her doctoral dissertation was
on the sequential measuring of classroom music les-
sons, a revo]utionary concept at the time. “It was

Of course, the field has chan

taboo then to look at music in that way,” Hillsman
says. “Music was not considered a subject of aca-
demic importance.”

Today she is quick to tout the transfer value of
music in a more holistic approach to lifelong learn-
ing. “You must develop the whole person, the whole
mind,” she says. “There was a time when people
thought majoring in music was a free-for-all. What
amazes me is, through the research that has devel-
oped, it’s been proven that students involved in the
arts do better on certain sections of their SATs and

ELIJAH GUSTUS

on other academic tests.”
Joan Hillsman with

musical friends
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Hillsman at the piano
(Left) with the Syracuse
Gospel Music Workshop
of America choir

Hillsman, whose work has led her to
Paris, Sweden, and Gambia, among other
locales, also notes the all-encompassing
nature of music and music education.
Back when she was in school, “we all
studied classical music. Now we need to
embrace all genres of music. We do the
standards, of course, but we need to look
at the whole global concept of music, of
other cultures.”

The fact that Hillsman has become such
an entrenched figure in music education is
even more remarkable given that she headed
to college fully prepared to embark on a
completely different path. After participat-
ing in a French immersion program in high

school, “I was going to major in foreign
language and become a foreign correspon-
dent,” she says.

Fate intervened. When she arrived
at Howard University in Washington,
DC, the classes necessary to begin on
the foreign language track were filled.
Hillsman, who played clarinet through
high school in Anderson, South Caro-
lina, opted to start off with some mu-
sic classes and transfer after the first
semester. “But once I got into music
and really felt it, I knew this was what
I wanted to do,” she says. She became a
member of the Howard choir and
marching band, and carved out a name

for herself at community events.

“I've always been a community per-
son,” she says. “I tell my students, ‘If by
chance you don’t major in music, continue
to keep [up with] music.” In college I never
went broke because someone always wants
to have [live] music played. It gave me the
strength in my community and helped me
grow better as a performer.”

Hillsman’s higher education also en-
compasses a master’s at Catholic Univer-
sity and a Ph.D. at the Union Institute in
Cincinnati. In addition, she worked on a
special Afro-American Music Project at
Harvard with the late musicologist Eileen
Southern.

A member of MENC (now NAfME)
since she was a university student, Hills-
man has always encouraged music educa-
tion students to connect both with
members of their professional organiza-
tion and with others working in the same
field. Currently living in Syracuse, New
York, where she consults, performs,
presents gospel music workshops, and as-
sists the mayor’s office on a program to
support the city’s artists, Hillsman says
she is again reminded of the importance
of these connections.

“Teachers need to know they have as-

PHOTOS: TAMARALEE SPADAFORE (LEFT), ELIJAH GUSTUS (RIGHT)
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Education Strong!

Music education advocacy at your
fingertips—access SupportMusic

It's easy to get your hands on music education
advocacy information using your smartphone.

Simply type www.nammfoundation.org into your
phone’s browser and connect to music research,
SupportMusic Coalition updates and music
education advocacy information that can help
keep music education strong in your community.

Support % NAMM
[Brought to you by NAMM 2 MENC | believe in music
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sistance through their professional orga-
nization. To me, knowing you have a
place to go outside of your supervisors
and school administrators and make per-
sonal connections in your field gives a
tremendous amount of security,” she says.
“I knew there were people I could always
call on as resources, who spoke the same

language.”

Q&A with Joan Hillsman

_What do
myou know
to be true about
music educa-
tion that you
didn’t know
when you
started?
Music education
is vital to the
development
of the whole person, sometimes
referred to as a holistic approach
to lifelong learning. Music, whether
a profession or avocation, can
contribute not only to society but
to the well-being of the individual.
As a professional music educator,
| have taken advantage of the
many opportunities in my career.
A comprehensive music education
allows me to connect across the
curriculum with all disciplines,
cultures, and resources that impact
upon the global aspects of life.
_What is today’s single greatest
m challenge to music teachers?
| feel that one of the greatest
challenges is to embrace “diversity”
and an awareness of current trends
in music. To be diverse includes
respect for all music cultures, from
classical to global. As educators, we
must maintain the aesthetic values in
music, striving for the highest level of
excellence, regardless of the stylistic
trends, taking the students from
where they are to where you want
them to go.
The music education profes-
msion would be better if....
We must continue to be advocates for
funding and retention of support for
the arts, so as not to lose prominent
educators due to funding cuts. The
research has shown positive benefits
for youth on SATs, as well as healthy,
positive lifelong learning for seniors
and people in all walks of life. So let
us all make a concerted effort to keep
music education alive and well.

nafme.org 47
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It’s also smart to stay up to speed on
the current political climate, she adds:
“You need to plug into those initiatives
and understand the politics, what’s hap-
pening as far as developing standards, and
where you can go to help.”

Through her decades in the class-
room—both as student and teacher—
and hCI‘ yCarS Of Working on thC
administrative level, Hillsman has noted
a variety of concerns facing music educa-
tors. The biggest one today? “They are
worried about their financial livelihood,”
she says. “Parents have come to me and
said, ‘My child loves music but I told

[ [N

them they’d better choose a different field
because there are going to be so many job
cuts.” They’re worried about not having
such a bright future.”

The climate of continued cuts is, of
course, troubling to the veteran teacher.
“Tlong to see the day the arts did not have
to suffer from cuts,” she says. “But the in-
dividual has to decide—how badly do I
want it? It is very casy [for young and pro-
spective musicians and music teachers] to
jump ship and, hey, they’re worried about
paying their rent. But there’s always a
way. I tell them they don’t have to be
starving artists.” @
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ETYePlugs are reusable earplugs that lower sound
20 decibels. Music and voices are heard exactly as
the unprotected ear would hear it, only quieter.

Vist etymotic.com/teachingmusic for special offers

Play smart. Play safe. Hear for a lifetime.
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Sound level: 120 dB
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GENERAL
MUSIC

The banjo, a four- or five-stringed instru-
ment with a circular resonator, was
brought to America by West African slaves
and found its way into idioms like coun-
try, folk, and bluegrass. Although it has
not typically been featured in general
music classrooms, its lively, ringing sound
and significant cultural associations can

be used to great effect in this setting, ac-
cording to Kenneth H. Smith, assistant
professor of music education at Western
Michigan University in Kalamazoo,
Michigan.

Smith—who, incidentally, has roots
in West Virginia, a focal point for tradi-
tional banjo music—took up the instru-
ment as a graduate student in Illinois.
Not long after that, he introduced it to
the classroom when he began teaching a
methods course for music education ma-
jors. “At first I used it to accompany in
the class, but each time I brought out the

instrument several students expressed

an interest in playing. We were able to
acquire some beginner instruments, and
I’ve incorporated banjo in classes and
workshops since then,” he says.

In preparation for incorporating the
banjo in a general music setting, a teach-
er should obviously have a banjo, and a
decent model of the most common type,
the five-string, can be had for as little as
$200. A teacher should also get a handle
on the two basic approaches to the banjo,
the Scruggs (or fingerpicking) style, and
the frailing (or strumming) style. For
this purpose, Smith recommends Teach
Yourself to Play Banjo by Janet Davis. “This
is the best resource I've
come across so far for
beginning banjoists,”
he says. “The book
takes very small, in-
cremental steps to
learning to play songs
on the banjo.”

Because a banjo is
tuned to an open-G
chord, allowing most
beginners to quickly
learn simple songs, the
instrument is ripe for
teaching students tech-
nique in the general music classroom. In
most schools, however, it would be im-
practical to actually teach a group of stu-
dents to play banjo, since providing
instruments for all of them could be pro-
hibitively expensive. However, a teacher
can use the instrument to demonstrate a
variety of musical concepts. For exam-
ple, it can be used to enliven aural and
rhythmic training, more customarily
taught with piano and voice.

But perhaps the best use for banjo in a
general music setting is to teach the mu-
sic with which it’s most closely associat-

ed. For instance, it will be much more
exciting for students to hear a bluegrass
number played live in class than on a re-
cording. And in teaching folk and old-
timey songs, leading the class with an
accompaniment on the banjo rather than
the piano will lend authenticity to the
proceedings while captivating the stu-
dents’ attention. To sum up, as Smith
sees it, the banjo can forge a special con-
nection with general music students on
account of “its unique timbre and the
mystique that it has.”—Adam Perlmutter

BRASS AND
WOODWINDS

Keys to Better Saxophone
Articulation

As soon as a saxophone student has
grasped the fundamentals of how to play
his or her instrument, a teacher should
begin to introduce more advanced tech-
niques, such as how to achieve basic types
of articulation. We spoke to Richard
Bresowar, band director at Dutchtown
Middle School in Geismar, Louisiana, to
get some tips on how to start students off
on the right foot.

According to Bresowar, working on
articulation has to start near the very be-
ginning of a student’s instruction on the
saxophone. “For me,” he says, “the order
of teaching is to first work on legato
tonguing, followed by separated tongu-
ing, slurring, and combinations of the
above. I 'start by teaching repeated legato
quarter notes, stressing a continuous air
flow and the importance of using the
tongue to interrupt that flow.”

Getting the student to use the tongue

PHOTO: PHOTOS.COM/THINKSTOCK
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in the correct way, with a “tu” or “du”
attack on the reed, is imperative to de-
veloping good articulation skills. Stu-
dents who use their diaphragms to start
and stop notes will have difficulty start-
ing notes cleanly and accurately. Teach-
ers can use a variety of different tricks
for getting the tongue to move correctly,
such as attempting to imitate the action
of a water valve by stopping and starting
the flow of air in short bursts.

Perhaps the most challenging aspect
of teaching any type of articulation is
helping students to tongue efficiently.
Bresowar says there is no perfect method
for this, but that “the thing to remember
is—since you can’t look inside their
mouths to see what’s going on easily, and
everyone is a little different in what will
work for them—ryou have to listen to
what they’re sounding like. I assume that
if the sound and articulation are correct,
then we are okay.”

Since the ear plays such a vital role in
learning proper articulation, a student’s
ability to listen and imitate the sounds
demonstrated by the teacher is essential.
“If a student is not getting it right,”
Bresowar says, “then I have the student
listen and try to imitate the sound of the
correct articulation. Kids are pretty
good at getting the sound to match a
model, if they have a good model to
match.”

Once students have managed to form
a general understanding of what each ar-
ticulation sounds like, they need to prac-

tice it in order to perfect it. One of
Bresowar’s favorite methods uses the Ed
Sueta Rhythm Vocabulary Charts (avail-
able at edsueta.com), together with ver-
bal instructions of what articulations to
employ for each line: “The Sueta books
are good rhythm practice and also con-
tribute to good articulation and tone
production if you watch for that.”

Given a little time and practice, any
student can learn the basics of playing
with good articulation, as long as what
the teacher is looking for is clearly un-
derstood. Be clear, be patient, and use
good listening examples, and you will
have no problems bringing out the best
in your students’ sound. — Chad Criswell

GUITAR AND
KEYBOARD

Keeping Time + Making
Space = Comping

Comping (short for accompanying) is a
term used to describe the harmonic and
rhythmic approach that a jazz pianist (or
guitarist) takes when supporting a melo-
dy or solo. Like any element in jazz, com-
ping is improvisatory in nature. But there
tends to be a lesser degree of improvisa-
tion in comping than in soloing, making
the former a safer place for students who
are new to the idea of spon-
taneous composition to be-
gin exploring it.

Without words, it’s dif-
ficult to have a conversa-
tion; similarly, a jazz
improviser must be ac-
quainted with the appropri-
ate vocabulary in order to
make meaningful music.
For comping, this vocabu-
lary includes some basic
harmonies. Geoffrey ]J.
Haydon, keyboard studies
coordinator at Georgia State D7

with a third note that can be a fifth,
ninth, or 13th. Most chords in jazz tunes
are 1i7 or V7 or Imaj7 chords; therefore,
knowing this progression gives you a
good foundation for working out the
voicings used for comping a jazz tune.”

In comping, rhythm is of equal im-
portance to harmony and it is critical to
have a feel for the rudimentary pulses
found in jazz before using them as the
basis of improvisation. “Rhythmically
speaking, voicings are most often played
on the offbeat using swing eighth notes,
but they are sometimes played on the
beat; usually they are short in duration,”
Haydon says. One good comping exer-
cise is to plug jazz ii—V-I progressions
into an established rhythmic pattern like
the Latin clave.

Once a student has a grasp on the ba-
sics of comping, it’s time to put the ap-
proach to use. With a simple setting like
alooping ii—V—I (see Figure 1), a teacher
or more advanced students can solo
while others take turns adding harmonic
support. This is where improvisation
comes into play: The player who is com-
ping will make rhythmic choices based
on what the soloist is playing. “A good
accompanying pianist reacts to the solo-
ist when comping, filling holes when ap-
propriate and giving support where
needed,” Haydon explains, adding that
listening to strong players comp is essen-
tial when learning to do so yourself.

A final, key element to improvising

University, says, “Students D .,

should be familiar with the ﬂf} - —
ii7-V7—Imaj7 progression Y44 4 15

and be able to realize it with J .

a basic three-note voicing, 2 = I > g a
done in either the right or < 4 i Z i

left hand, in every key. The 7 V7 m7 7 V7 M7

three-note voicing should
be one that always contains
the third and seventh along

Figure 1. The ii-V-I progression is the most common
structure in comping. Here are some basic voicings that
include roots, thirds, and sevenths.
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The Many Benefits of Music Education—Tips to Share with Your Principal

Here are some simple ways principals can assist their school's music educators:

CREATE AND FOSTER AN ENVIRONMENT OF SUPPORT:

e  Study the ways that music education develops creativity, enhances cooperative learning,
instills disciplined work habits, and correlates with gains in standardized test scores.

e  Provide adequate funding for instruments and music education materials.

COMMUNICATE CONSTRUCTIVELY

*  Encourage music teachers to support their cause by writing articles in local newspa-
pers, professional journals, or by blogging online about the value of music education.

e Share your students' successes with district colleagues.

Visit www.nafme.org and search “Power of Music” for more Principal Resources. mf
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... continued

accompaniment is learning when not to
play. “Students coming from a rock or
classical background are used to ﬁlling
up every measure of music with notes
and chords,” says Haydon. “But comping
is actually more about the space you cre-
ate than the space you are filling up.”
—Adam Perlmutter

STRINGS

The Pleasures of
Going Electric

Many view the world of electric strings
as limited to the guitar and bass. But re-
sources abound for students and teachers
who want to go electric for all string in-
struments. Scott Laird, fine arts coordi-
nator and music instructor at the North
Carolina School of Science and Mathe-
matics in Durham, North Carolina, has
years of experience teaching electric
strings. His insights may prove helpful
for string teachers who are looking to in-
corporate electric instruments, whether
for only a few students or for an entire
program.

Laird notes that “electric violins, vio-
las, and cellos are gaining in popularity,
with new models at lower price points
and new developments
leading to better
sound quality.”
He sings the &
praises of teach-
ing electric
strings because it “can encour-
age different styles of playing.
The opportunities for using ef-
fects processing—reverb, distor-
tion, chorus, delay, wah-wah,
etc.—and creating new sounds for
bowed string players are really unique
and refreshing.”

Additionally, some interesting new
types of collaboration can occur when
strings go electric. “Electric strings
are great for matching up with winds
playing at volume: for example, the
bass in jazz band, cellos in a wind en-
semble playing bassoon parts, and vio-

>
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lins in a rock band.”

Of course, the approach to teaching
and practicing on an electric instru-
ment is necessarily different. “The big-
gest difference is getting used to the
sound coming from an amp rather than
the instrument. Depending on the en-
vironment, this can be a huge chal-
lenge,” Laird says. “Also, kids must
learn the basics of equalization and
tone-quality adjustments for electric
instruments, which is potentially frus-
trating. But when you have it right, it
can be so good!”

Teaching dynamics to electric string
players can present challenges as well:
“For dynamics, it’s important to be able
to accurately hear your amp/instru-
ment,” Laird notes. “So often, kids just
play louder in an effort to hear them-
selves. Proper amp placement and moni-
toring is key.”

Due in part to the changes introduced
by amplification, Laird warns that teach-
ers don’t need to use new music or ar-
rangements. “I like to start with
traditional literature that isn’t too hard
for the students. Too often, teachers try
to introduce jazz at the same time they
are introducing the new technology, and
there are just too many variables to be
successful.”

Several online resources can help
teachers approach electric strings. The
clectricstringed.com website is particu-
larly informative. Laird also advises
teachers to go to youtube.com/user/
DaddarioBowed and search for “Scott
Laird electric violin” under the uploads;
there you will find several videos.

When you get right down to it, play-
ing electric activates a lot of kids®
sensors, and it can be a great way to at-
tract students to a string program and
keep them there.—Cynthia Darling

cool”
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PERCUSSION

Building Balanced Technique
on the Snare Drum

Developing snare drum control and in-
dependence can be very challenging, es-
pecially for an elementary or middle
school student who lacks ensemble expe-
rience. “I find that the biggest obstacle
students face is that snare drum parts
usually have faster rhythmic subdivisions
than any other section of instruments in
the band or orchestra,” says Rick Brim-
mer, director of bands at Lake Middle
School in Millbury, Ohio. “Beginning
band books introduce percussionists to
16th notes in the first semester of band,
while the other instruments don’t see
16ths until much later. What makes this
such a challenge for snare drummers is
that they often lack the technique to be
able to play these complex rhythms at a
steady pace. The cause is usually due to a
reliance on their dominant hand.”

To help instill balanced hand tech-
nique, try having your students practice
in front of a mirror with a focus on prop-
er wrist turns. For matched grip stu-
dents, the wrist turn is a waving motion,
and for traditional grip students, the mo-
tion is a rotation (like turning a door-
knob). Working on these simple yet
essential moves with a
mirror can help students
self-analyze their tech-
nique. The goal is to
achieve consistent stick
heights, which will help
produce rhythms that
are dynamically consis-
tent and in time.

“One method that I
use to help students
strengthen their non-
dominant hand is to ask
them to lead with their
weaker hand at slow
tempos and gradually
increase the speed,”
Brimmer says. “But
there are even simpler

PHOTO: iSTOCKPHOTO/THINKSTOCK
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things. Dribbling a basketball with the
weaker hand only or throwing a tennis
ball against the side of the garage, again
with the weaker hand only, helps devel-
op fluidity of motion. Anything that the
student usually does with the dominant
hand can be practiced with the weaker
hand to increase strength.”

You can aid your budding drummers’
development by having them work with
a metronome on a daily basis. Be insis-
tent with this concept, and be sure they
practice at a wide range of tempi from
very slow to as fast as their technique
will allow. Keeping an organized prac-
tice log with each exercise, ¢tude, and
metronome marking can also help in-
crease a student’s development pace.

Brimmer adds two snare-related rec-
ommendations specifically for teachers.
The first has to do with the dangers of
overtuning. “Due to tight budgets,” he
says, “most school directors look for an
‘all-purpose’ drum that can provide a
sound for a variety of musical situations.
I suggest you keep a careful eye on this
drum, keeping it secure and under lock
and key—and beware of the student
who overtightens the top (batter) and
bottom (snare) heads and treats the drum
like an outdoor marching drum with
Kevlar heads!”

Finally, in many situations, an ele-
mentary or middle school snare drum-
mer plays too loudly compared to other
sections within the ensemble. To fix this
blending issue, request that the student

listen “across” the ensemble. If he or she
cannot hear a particular section (the
strings or woodwinds, for example),
then ask him or her politely to adjust the
dynamics accordingly. —Steve Fidyk

Share the MIOSM
Message with
Posters!

March is just around
the corner. Music In Our
Schools Month®
(MIOSM®) 2012 will be here
before you know it! The
February NAfME Member
Monthly Special features
the colorful MIOSM poster.
You will want to place
plenty of these eye-catch-
ing posters in your class-
room and around your
school and community.

In February only, NAfME
members can purchase
a package of two MIOSM
posters for only $1.00 -
half off the regular price!

2012 MIOSM Poster
#6504 - $1.00

Call 1-800-828-0229
or visit
www.nafme.org
to order.

‘;%lggia n a
m e

No additional purchase required. Special is
not available at state conference resource
centers.

...and know your students
are ready to learn.

MoreTime

Teaching,
Less Time
Tuning

Red Label's full round,
steel core is stable and
stays in tune for long
periods of time even in
changing environments.
With Red Label, your
students  will have
instruments in hand that
are ready to be played.

«d MADE IN
VIOLIN THE USA

\L {J

www.SuperSensitive.com
A Division of The Cavanaugh Company

.‘,1:, Semmitive
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TEXAS TECH UNIVERSITY
College of Visual B Pr-rr"-:arr:'.[n;_:: Arts

#J Fine Arts Doctoral Program

www.fadp.vpa.ttu.edu

DOCTOR of PHILOSOPHY in FINE ARTS
Music Education — Musicology — Theory
Administration — Composition

Texas Tech University’s program in Fine Arts is recognized
worldwide for its curriculum combining doctoral studies in art,
theatre, and the philosophy of art, with a major in music.

The School of Music also offers the following degrees:

MASTER of MUSIC EDUCATION,
MASTER of MUSIC,
DOCTOR of MUSICAL ARTS
performing and conducting options

MASTER OF MUSIC EDUCATION
can be completed in three summers.

Information: 806/742-2270 (School of Music) grad.music@ttu.edu
Texas Tech University/Graduate Admissions — Box 41030
Lubbock, TX 79409-1030 — 806/742-2781
www.ttu.edu/gradschool

The Many Benefits of Music Education—Tips to Share with Parents

Here are some ways parents can assist their child’s school music educators:

e Study the ways that music education develops creativity, instills
disciplined work habits, and statistically correlates with gains in
standardized test scores.

e Speak with your local school board.

e Be in touch with local music teachers on a regular basis.
Offer to help out. I_?{'g

e Take part in your school's music booster organization.

Visit www.nafme.org/advocacy for more parent resources.

‘ ‘ 15_workshop.indd 7 @

... continued

«(’( CHORUS
AND VOCAL

According to Robert Demaree, director
of choral activities at the University of
Wisconsin—Platteville, there are eight
senses besides audition (hearing) that can
help singers communicate with an audi-
ence. As Demaree explains below, at-
tending to these senses can make singers
aware of physical elements that may im-
pact performance and help them bring
out their musicality.

M Vision (Sight): “One element of vi-
sion is color, to which musicians fre-
quently tend to default. If you're
singing in your midrange, and I say

to you, ‘I don’t want a bright red, but
could you sing a burgundy for me?’
then I'm challenging your imagina-
tion to determine what that color
sounds like. If I say ‘burgundy,” you
might think of wine, royalty, or vel-
vet. In your mind, you make creative
connections to your experience that
may lead you to feel a certain sense,
and then create a certain color in
your voice that connects to that.”

W Olfaction (Smell): “Tell singers,
‘When you take a breath, think of
inhaling the beautiful aroma of a
flower.””

B Gustation (Taste): “I'm a big food lov-
er. It wouldn’t be uncommon for me to
say to my altos, ‘I want you to sing a
warm sound here. Think of warm choc-
olate.””

B Tactition (Touch): “With collegiate
singers who are looking for a mature vo-
cal production, I encourage changing
vowels and timbral content. So I ask
them if they can think of wearing burlap
and fur in a Russian opera onstage at the
Met. ‘Can you sing furry for me?” be-
came a joke with a women’s choir 1
worked with years ago, but [after the re-
quest] they sang with a warmer, darker
sound.”

B Thermoception (Temperature):
“When I was going into rehearsal over
the last week or so, I’d have to wear a

PHOTO: PHOTODISC/THINKSTOCK
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jacket in rehearsal, and T could tell my
singers were cold. The temperature had
a real impact on how my singers acted.
Also, barometric pressure changes really
affect pitch in my choir. If it’s a beautiful
day and then a front comes through that
night, the next day my singers will have a
harder time maintaining pitch than the
day before.”

M Nociception (Pain): “I've never asked a
singer to feel pain, but in doing pieces
about love, we’ve talked about the differ-
ence between the dull ache, the throb-
bing pain, and the sharp, penetrating,
you've-been-skewered pain.”

B Equilibrioception (Balance): “Work-
ing with this sense involves being aware
of whether your singers are standing or
sitting. One thing that drives me crazy
is when singers are crushed together on

risers. I remember experiencing it my-
self and bcing irritated that I didn’t have
enough room. How and where we stand

has an effect on how efficient we can be
in performance and rehearsal. When 1
was a young baritone at Indiana Univer-
sity, a teacher asked if T was right-hand-
ed or left-handed. He told me to throw
a punch like a boxer and then to look at
my feet. My left foot was in front of my
right. I'm right-handed, and when I sang
I stood with my right foot ahead. He had
me put my left foot in front of my right,
and it felt more normal for the rest of
my life.”

B Proprioception (Body Awareness):
“Have you ever done the trick where you
say, ‘Close your eyes, sing that phrase
again, and feel where you are in the en-
semble’? If the singers have a body aware-
ness of those around them and how they
breathe, they tend to make good music
together.” —Susan Poliniak

nafme.org

‘ ‘ 15_workshop.indd 8

55

The Band Room™ Cello Rack
Specially-Designed for Schools

The Band Room Cello Rack

e Can hold up to four cellos and bows of
various sizes for quick and easy access

e All contact points have protective
lining to prevent scratching
and scuffing of instruments

o |deal for teacher or
student access

o Fits through 33"
doorways

- Double-Stack
Guitar Rack

® Has casters for
easy mobility

See our complete catalog at

BandStorage.com
PHONE: 267-626-6123 « Fax: 888-831-5464

Violin Rack

PURCHASE ORDERS ACCEPTED
A&S Crafted Products

A Tradition Of Quality

Style&Durabii | 3/

For nearly fifty years Academic Choir Apparel has been a highly
regarded source for choral apparel. Some of the important
reasons why schools always come back to Academic include:

SELECTION - Many styles, colors and fabrics to choose from. Classic to contemporary.

VISA® - The machine-washable fabric that is colorfast and resists wrinkles.

EXTRA FEATURES - French seams, plackets and brass zippers make Academic robes better.
DIRECT SAVINGS - By dealing directly with schools Academic passes along the savings.
FREE INFO PACKAGE - call toll-free for catalog, fabric samples, price list and info. No obligation.

CHOIR APPAREL

20644 Superior Street, Chatsworth, California 91311
800-626-5000 Extension 130 ¢ www.AcademicApparel.com

Teaching Tips Featured on NAfME's My Music Class!

Here are some examples:

¢ Designing Effective Rehearsals n a
e Creating a Student Handbook f
e Developing a Relationship with Administration m e

e Your First Day of Class

Visit nafme.org/lessons to browse tips and add your own.
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elementary

Pass the Apple,

Assess the Student

A round of game playing can help measure elementary
students’ progress in music class ® BY PATIENCE MOORE

Call it the Mary Poppins approach to elementary music
education (as in “a spoonful of sugar makes the medicine
go down”): Using a variety of musical games in class not
only helps students learn and practice new skills but also
gives teachers many high-quality assessment opportuni-
ties. One proponent of this playful method is Sarah J. Bar-
tolome, a professor of elementary general music methods
at Louisiana State University, an elementary school gen-
eral music teacher, and a children’s choir director.

Bartolome swears by assessing basic skills through
games, as they allow for a relaxed atmosphere. “Many
singing games require a sung solo response, which allows
teachers to assess pitch-matching and vocal confidence in
a fun, low-pressure way,” she notes. “The solo singing is
embedded in a context of game play and can reduce the
pressure associated with singing alone.” Also, the group
as a whole can be assessed concurrently.

Although she still uses some more formal assessing
models, Bartolome finds that games work well for an on-
going class-to-class assessment
style as she monitors “beat com-
petency, pitch matching, control
of the body, quality of movement,
ability to play instruments appro-
priately and with control, impro-
visation, cooperation and
following of directions.... It is an
authentic way to assess. It doesn’t
feel contrived.”

Of course, games aren’t limit-
ed to singing: “Play-party games

involving movement ask children

Snail Snail
1: Bow Wow Wow,

® 0000000000000 000ccc0e
.

TOP PLAYS

Here are some of Sarah
Bartolome’s favorite music
games for grades K-5:

K: Lucy Locket, Witch Witch,

Who Hasthe ___
2: Dinah, Sorida, Button You
Must Wander, Naughty Kitty Cat
3: Gypsy in the Moonlight,

John Kanaka, Great Big House

?

i 1
Sarah.Bartolome ge-ts
playful with her students,

object at the end of the song can sing a solo
response to “Who has the apple?” and then go

into the circle to improvise or play the heart-
beat on classroom instruments during the next
singing of the song.”

to demonstrate gross and fine mo-
tor coordination, the ability to
move to the beat, and the ability
to control the body as they move
through space.” Meanwhile, the
kids are just having fun.

Bartolome often uses passing games that can be integrated
into almost any song. “I sometimes add a passing component to
seasonal repertoire, passing an apple in September, a pumpkin
in October, a baseball in the spring, etc. It’s easy to see if the
students are able to pass on the heartbeat. The child with the

‘ ‘ 16_Stagesele.indd 1
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4: Dance Josey, Paw Paw Patch,
Fire in the Mountain
5: Black Snake, Weevily Wheat,
Early in the Morning

®00c00000000000000000000000000000000 0

The use of games complements other music
teaching and learning activities nicely; it’s time-
efficient as well. “I can keep moving with my
curriculum and monitor skill acquisition in an
ongoing way without taking an entire class or

two to complete more formal assessments,” Bartolome says.

In the end, the most basic of reasons to assess with games
prevails: “As much as I want to teach skills and concepts, cover
the standards, meet district benchmarks, and provide students
with the skills to participate in music across a lifetime, I also
want students to love music.” @
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To broaden his students’ awareness, an Illinois music teacher offers
lessons on the Holocaust = BY DEBBIE GALANTE BLOCK

The Illinois

Holocaust

~ —~Museum in

—_" Skokie,
o Illinoi

Robert Convery’s Songs of Children is a cantata based on
poems written by children who were interned at the
Theresienstadt concentration camp during the Holo-
caust. The piece also formed the core of a recent semes-
ter-long interdisciplinary unit at Rochelle
Township High School in Illinois.

Music teacher John C. Hughes, who
helped create the unit, recalls that he was
approached by the district superintendent
and asked to write down “what he called
our ‘hidden curriculum,” what we are try-
ing to teach our students about life that
isn’t [standard class] content.” This inspired
Hughes to get his students—many of whom
had never been outside of their small
town—to think more broadly about issues affecting the world.

First, he asked his junior/senior choir to read Elie Wiesel’s
Night, a personal account of Wiesel’s experience at the
Auschwitz and Buchenwald concentration camps. He was un-
certain how they would react. “Obviously, students in choir
aren’t used to having to read a book,” he notes. “I gave it to them
and read the first chapter out loud. Most of the students came

“It was like going on
a road trip—you want
to have a general idea
of where you'’re going,
but the most exciting

part is spontaneity.”

became bigger than
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back the next day and said they had finished
the book.”

The program evolved from there; the
theatre department produced Diane Samu-
els’ play Kindertransport, based on stories
about child refugees of the Holocaust, and
the art department created visual responses
to Convery’s music and displayed them
throughout the school. “It was a collabora-
tion among teachers, and everyone learned
from each other,” Hughes says. “We don’t
combine our strengths as much as we could.
It was like going on a road trip. You want to
have a general idea of where you're going,
but the most exciting part of
collaboration is spontaneity.”

The choir also piggy-
backed on the AP European
history class trip to the Illi-
nois Holocaust Museum in
nearby Skokie. There they
saw some cattle cars that
were used to transport peo-
ple to the camps—the same
types of cars Wiesel describes
in Night. “One of the move-
ments we sang [in Songs of Children] depicts
the sound of the train,” Hughes says. “They
read a firsthand account of being on the
cars, then they saw them at the museum,
so when they sang that movement, the kids
connected with it in a way that I couldn’t
have taught them. The empathy they felt
enhanced the performance” at the concert
marking the end of the unit, during which
the singers performed behind a black scrim

onto which images of the Holocaust were projected.

Hughes emphasizes that cross-curricular programs do not
have to be as all-consuming as this one, but adds that they are
good advocacy tools: “They offer something different. Our kids
are reading books and working on many skills. When we put
this program together, it was all over the town newspaper. It

PHOTOS: EDDAU

the sum of its parts.” @
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®

Pencils — Set of 12 round,

#2 green and yellow pencils

(6 of each) with MIOSM logo

in green and gold.

#6503. $6.00/$4.50 NAME

members Buttons — 1-3/8" round orange and green
buttons with pin closure; MIOSM logo in
yellow. (50 per bag).
#6500. $10.00/$7.50 NAfME members

N\_
#(‘)5038-F (00 /$1t 2.00 NATME  T-shirts — (Short Sleeve), #6507B-I
$16. (Adult M~3XL, Youth S-L)
members Adult $15.00/$11.25 NATME members
Youth $13.00/$9.75 NAfME members

@ Lapel Stickers — 1-1/2" square colorful stickers @
with logo for clothes, books, and bags. (500 per

pack: 20 sheets of 25 stickers)

#6502. $15.00/$11.25 NAfME members

Egg Shaker — 2-1/2" x 1-5/8" white egg
shaker with MIOSM logo in black.
#6501. $2.00/$1.50 NAfME members

o

II I.
y P
=

Poster — Two 11" x 17" full color posters for

teachers and administrators to hang in classroom Ruler - 6" translucent ruler in assorted colors Bic® Sticky-notes — Two 3" x 3"
or meeting areas. with MIOSM logo in white. lined green pads. #6506.
#6504. $2.00/$1.50 NAfME members #6505. $1.20/$.90 NAfME members $3.00/$2.25 NAfTME members

Call§1:800:82820229[orvisitlwww nafmeXorg
i forifull[descriptionsfandito|placelanjorder ;‘
OrderibyjFebruaryi1’2012jtofguaranteefavailability’

For today’s students to succeed tomorrow, they need a comprehensive education that includes music taught by exemplary music educators.
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collegiate

Can Future

Be

eachers
Setter Prepared?

Alabama music educator suggests more emphasis
on pedagogy and diversity m BY MAC RANDALL

A college music education curriculum is supposed to provide
future teachers with the theoretical and practical tools they need
to succeed in a music classroom. Given the speed at which our
world is changing, it’s fair to ask occasionally whether the tools
students are being given are still the right ones, and whether
extra ones may be required. That’s just what Marvin E. Latimer
Jr., assistant professor of choral music education at the Univer-
sity of Alabama, has done in a presentation given at the Alabama
Music Educators Association conference in January 2012. The
presentation was provocatively titled “Teacher Preparation Cur-
ricula: Do We Teach Them What They Need to Know?”

In a recent interview with Teaching
Music, Latimer answered that question
in the affirmative—mostly. “Obvi-
ously, we are teaching much of what
they need to know,” he says. “The
University of Alabama’s program, for
example, requires that teacher candi-

“Are we
teaching our
teachers to
teach all

dates complete about 150 hours of StU.dentS

study, significantly more than the av- hOW to make

erage baccalaureate degree. So the ey
IMusi1c!

question really becomes, what are we
not teaching?”

According to Latimer, the typical music education curricu-
lum breaks down in roughly this manner: 40 hours of profes-
sional studies (including one full semester of student teaching
that adds up to 16-18 hours), 45 hours of general studies (writ-
ing, math, social sciences, etc.), and 65 hours of teaching-field
content studies (from music history to instrumental and vocal
methods). “If one were to remove the hours that are devoted to
the student teaching process,” he says, “one could argue that
content—what we teach—seems to trump pedagogy—how
we teach—in a typical teacher preparation curriculum.”

The University of Alabama has helped address this imbal-
ance by adding an Orientation to (Music) Teacher Education
course in the spring of students’ freshman year; its first Clini-
cal Experience course occurs in the fall of the sophomore year.
“We continue to encourage our teacher candidates to think of
themselves as teachers as carly in the program as possible,”
Latimer says.

Latimer also sees room for improvement in furthering the
mission of NAfME. “We strongly support the notion that music
making is something to be done by all,” he observes. “So are we

60 Teaching Music | February 2012

teaching our teachers to teach all students how to make music?
Our traditional programs do not appear to be serving the di-
verse needs of our students. Consider the percentage of students
who currently are—or, more important, are not—actively in-
volved in school music programs, or the number of schools that
do not offer a music program.”

A possible solution to this problem is to create more teach-
er preparation courses that are not as tightly focused on a
performance-oriented approach based in the Western classi-
cal tradition. “Perhaps,” Latimer says, “we should consider
whether some priority assessment and reorganization might
begin to support our new teachers’ ability to embrace diver-
sity in education generally, and music making specifically,
with an eye toward better fostering a ‘music education for

everyone’ philosophy.” @

Marvin Latimer has
studied music teacher
preparation and believes
that more can be done.

116/12 3:35:47 PM ‘ ‘
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2012 Biennial Music
Educators
National Conference

March 28-31, 2012
St. Louis, Missouri

The conference has a special focus on
research in music education and on
music teacher education. It is aimed
at music education researchers, music
teacher educators, college students, and
~ PreK-12 teachers interested in the
cutting edge research and pedagogical
innovations that will shape the future of
the profession.

Keynote Address:
Rachel Goslins,
executive director,
President's
Committee on the
Arts and the
Humanities.

Register Online at
www.nafme.org

n fa National Associatkon
m e for Music Education
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Sing Along
Piano Classics

By Beethoven’s Wig
featuring Richard Perlmut-
ter (2011, 26 tracks, 46
minutes, $12.98). This

i/ album is the fifth in a series
in which singer and lyricist
Perlmutter adds his
endearingly peculiar lyrics
to various pieces from the
classical canon. The focus
this time is on piano music,
including works by Chopin,
Mozart, Beethoven, Brahms,
Schumann, Debussy,
Mussorgsky, Stravinsky,
Schoenberg, Joplin, and

LS-100 Digital Recorder

By Olympus ($399]). The two 90-degree directional stereo
condenser microphones built into this portable audio recorder
can capture sound levels of up to 140 decibels without
distortion, making it a good choice for live recordings of large
ensembles. But the LS-100 is capable of more complex
recordings as well; it's the first Olympus unit to have
multitrack capability (up to eight tracks are available,
though only two at a time can be recorded simultaneously].
Olympus, olympusamerica.com.

DVDs

The Tuneables:

I Love Music!

By the Music Intelligence Project
(2011, two-disc set with CD $29.99,
five-disc teacher edition $89.99).
Designed for children between the

Cowell. Appropriately
enough, a place of honor is
reserved for that all-time
favorite, “Chopsticks,”

Scorecerer

Cymbal, Mo the Violin, Pete the Trumpet, and Clara the Clari-
net. Their subsequent adventures help viewers develop listen-
ing skills and rhythmic awareness. The Music Intelligence

Project, musicintelligenceproject.com.

By Deskew Technologies ($9.99). With this app, users can load
pieces of sheet music into an iPad as either scanned image files or
PDFs and organize them however they choose. The app allows for
creating new lead sheets from existing scores, adding notes and
highlights, and turning pages automatically. Scorecerer is also designed to work
with any type of digital audio workstation software, including Cubase, Pro Tools, and
Logic. Deskew Technologies, deskew.com.

ages of three and eight, this animated
video begins with two kids preparing

for their first music lesson. A magical
music box opens to reveal an exciting
new realm called Tuneville, popu-
lated by characters like Sunny the

which Perlmutter enhances
with lyrics about a pecking
chicken. The second half of
the album contains the origi-
nal, lyric-free compositions.
Beethoven’s Wig,
beethovenswig.com.
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Websites
ArtsEdge

The Kennedy Center for the Perform-
ing Arts’ educational website offers
free, standards-based K-12 teaching
materials for all the arts. Music is well
represented in text, audio, and video.
Visit artsedge.kennedy-center.org.

Love Goes to Buildings on Fire

By Will Hermes (2011, hardcover, 384 pp., $30). The
mid-1970s were a time of great musical change in
New York City, as several styles—including punk rock,
hip-hop, disco, salsa, and minimalissmm—developed
simultaneously. This book goes day by day through five

years of the Big Apple’s musical history (1973-1977), recounting what was happening
In each genre and how it influenced the others. Faber & Faber, us.macmillan.com.

The Music
Teacher’s

First Year

By Elizabeth Peterson
(2011, paperback, 240 pp.,
$19.95). Part oral history,
part career study guide,
this book compiles the true
stories of first-year music
educators and includes
discussion questions for
teachers approaching their
own freshman years.
Meredith Music Publica-
tions, meredithmusic.com.

‘ ‘ 19_Resources.indd 2

Theory for Busy Teens, Book 3

By Melody Bober, Gayle Kowalchyk, and E.L. Lancaster (2011,
paperback, 40 pp., $7.99; also available in value pack with other
books in series for $15.99). The latest installment of this con-
tinuing series takes a more advanced approach to scales, inter-
vals, chord inversions, key signatures, and chord progressions,
among other subjects. Like its predecessors, the book includes
eight units, each containing a succinct introduction to the subject
matter, short drills for five days of the week, and extra credit
examples with further challenges. Study guides and two review
sections (a midterm and a final) can help teachers monitor and as-
sess student progress. Alfred Publishing, alfred.com.

BP Kids Can Compose

By Nicole LeGrand (2011, paperback with CD-
ROM, 32 pp., $19.95). This collection of lessons
for students in grades 1-5 offers a hands-on ap-
proach to the development of original melodies. _
The compositional process comes to life through -~
visual aids that can be created with easy-to-use
templates. Several lessons feature flipcharts that
are designed to be used with Promethean inter-
active whiteboards. The CD-ROM contains 30
data files, including color (for projection) and
black-and-white (for printing) PDFs, as well as
Activinspire software to access the flipcharts.
Heritage Music Publications, lorenz.com.
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books, continued ...
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2011-12 SEASON

Enjoy the benefits of a Group reservation to the
New York P hilharmonic, and enhance the experience

by adding an educational component.

« Group Discounts « Sectionals
« Preferred Seating « Clinic
« Personal Consultant
+ Master Classes

« Pre-Concert Talks and
Post Concert Q&A

NOR4

New York
P hilharmonic

Contact Groups (212) 875-5672 or groups@nyphil.org

Alan Gilbert Music Director, The Yoko Nagae Ceshina Chair

UNIVERSITY OF NEBHEASK A UH:}K L A

Announces a

or contact:

Department of Music & Performing Arts
308.865.8618 | www.unk.edu/music

Nehwaska

‘ ‘ 19_Resources.indd 3

for program information, visit:
ecampus.unk.edu | 800.865.6388

Fully Online Masters Program

Master of Arts in Education:

Music Education

Dr. Darleen Mitchell | mitchelldl@unk.edu

4\

WE ARE MUSIC.

SO UES

Sound Innovations

for Guitar

By Aaron Stang and Bill Purse
(2011, paperback with CD and
DVD, 56 pp., $12.99). Simple
patterns on one string—the low
E—are the initial focal point of

this method
book. Later
lessons focus
on core skills
like strum-
ming and
fingerpicking.
The DVD
contains over
three hours of
video lessons,
while the CD

ﬁ SOUND

5T inHDvATIONS

o :

Edition

HARITS OF A
SUCCESSFLIL
MUSICIAM
SCOTT RUSH
RICH MO0
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includes audio recordings of
every example; built-in
software allows tracks to be
slowed down and looped.
Alfred Publishing, alfred.com.

Habits of a
Successful
Musician:
Conductor’s

By Scott Rush and Rich Moon,
edited by Marguerite Wilder
(2011, paperback, 142 pp.,
$29.95). Band directors can use
the sight-reading exercises that
form the heart of this book as
warm-ups for their ensembles
and solo players or as the basis
of a more detailed teaching
method. More than 200 exer-
cises are organized in a se-
quence thatis
meant to lead

mastery of

rhythms. The
Conductor’s

text, exer-

lessons; the book is also
available in brass, woodwind,
and mallet percussion editions.
GIA Publications, giamusic.com.
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MUSIC SUPPLY

STANDS, RISERS, FOLIOS, &
MORE @ DISCOUNT PRICES!
FREE MUSIC PRODUCTS CATALOG
1-800-598-5383
www.valiantmusic.com

TEACHING CONCERT BAND
IN TODAY’S SCHOOLS FOR

TODAY’S STUDENTS

A Comprehensive Manual for

the 21st Century Band Director
www.teachingconcertband.com
Strategies that really work..Currently used by
educators across the USA

FIRST YEAR
BAND AND STRINGS MUSIC

www.instantsuccessmusic.com
flexible instrumentation, musical styles.
443-520-9012 fax:410-526-5385
bigbange@aol.com

Save Up to 4oZ ol
Elementary Music

violinfunbook.com
bandfunbook.com
recorderfunbook.com

CHORAL SIGHT-READING
MATERIALS

Reproducible. Free Samples. Masterworks
Press: 800-300-9229
www.MasterworksPress.com

HaMaR PERCUSSION
PUBLICATIONS

www.hamarpercussion.com

THEORY FOR CHOIRS

Reproducible, modular, flexible.
FREE SAMPLE.
www.theory4choirs.com

MUSIC FOR STRING ORCHESTRA

www.mewzkl.com

PennywhistlesForSchools.com
The Recorder Alternative!

CHAMBER MUSIC WORKS

www.chambermusicworks.com
quality S&E literature

TO PLACE AN AD

Rates: Classified, $2.80 per word. Display classified, $73.00 per column inch.

Deadline: The next deadline is Feb. 27 for the April issue of Teaching
Music and Apr. 6 for the June issue of Music Educators Journal.

Send ad to: wwhite@intunepartners.com or call 914-358-1200 x302

Active, retired, and life members, you're invited to vote online for 2012-2014 NAfME
President-Elect. Voting online is easy and takes just a few minutes. Make sure you vote
before the election closes on March 4.

The NAfME President-Elect Candidates are
- Glenn E. Nierman, Lincoln, NE, North Central Division Immediate

Past President

- David Weatherred, Spokane, WA, past Northwest Division President

North Central, Southern, and Western division members, you can also vote for your division

President-Elect before March 4.

Visit nafme.org to vote today! Read candidate bios and statements and learn more about the
election at nafme.org/gp/2012-nafme-national-and-division-elections.

E-mail address and member number required to vote online. Contact Member Services at 800-828-0229 or MemberServices@

nafme.org if you have any questions.
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Ipswich High School
students enter the yard
of St. Swithun’s Church
in Bathford prior to their
performance ther_('e_

-rom Ipswich to lpswich

Massachusetts music students find a familiar name in England

Every four years, Gerry Dolan, fine arts
director at Ipswich High School in Ips-
wich, Massachusetts, takes a group of
his band, orchestra, and choral students
to the United Kingdom, with the help
of contacts that he first made there in
1992 as part of a Fulbright teacher ex-
change program. The itinerary of the
group’s latest journey, which ran from
April 12 to April 21, 2011, included for
the first time the quaint southeastern
English town of ... Ipswich. “It’s not of-
ficially our sister city,” Dolan explains,
“but we had established a connection
through the Rotary Clubs in both towns.
First we hclpcd raise money for an in-
strument fund at a high school in Ips-
wich, England, and then the Rotary
Club there reciprocated by sponsoring
our concert.”

The trip was an enormous under-

66 Teaching Music | February 2012
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taking, including 155 students and 15
adults and requiring two planes and
four motor coaches. Fundraising efforts
were valiant; students raised $150,000
in a year. Much of that money came
from a raffle, the grand prize bcing a
trip to Paris provided by the school’s
longtime tour company, Encore Tours
in Boston.

Once funds were in hand, it was
time to, as Dolan puts it, “work out all
the crazy details.” A list of concert ven-
ues was compiled and repertoire was
chosen, including a few works by Sir
Edward Elgar. In Ipswich itself, the en-
sembles performed a specially commis-
sioned piece by composer Robert
Bradshaw called “Ipswich to Ipswich.”

In addition to their namesake town,
the Ipswich group visited Cambridge,

Bath, and London, giving seven con-

certs in 11 days. Dolan singles out a
performance at St. Swithun’s Church in
the village of Bathford, just outside
Bath, as a highlight of the trip: “It’s a
tradition for us to go there, and this
time it was a benefit concert for the
church, which is so small that we barely
fit into it. All the students ate at the lo-
cal pub and then walked up a steep hill
to the church. The entire community
came out to see us, and there were
American ﬂags lining the churchyard.”

For Dolan, cultural exchange is al-
ways the most rewarding aspect of
these British trips. “Back when I was a
Fulbrighter, our mission was mutual
understanding among nations,” he says.
“Over the years, I believe that we've
been able to fulfill that mission, one
student at a time and note by note.”
—Mac Randall
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CAN A BETTER CHAIR
HELP DEVELOP A BETTER MUSICIAN?

A design that responds:

An innovative new design that
flexes, allowing motion in the hips,
trunk and spine. The result: more
dynamic play, improved blood flow,
and more focused attention.

Based on the same back
and seat design as our
traditional Nota chair.

Scan with your
smart phone to
see the conBRIO
in action.

Perfect playing
r' posture:

conBRIO (like all our
posture chairs)
improves musician
posture for better
airflow, greater com-
fort, and improved
performance.

Stack and store:
Open front:

for unobstructed foot placement
and better range of motion.

conBRIO stacks just like our
other chairs and can stack with
our standard Nota 4-leg chairs.
They easily store on our
Move & Store Cart.

Nota conBRIO™ is the next generation of Wenger Posture Chairs and the first chair to give
music students the undeniable advantages of dynamic seating. Nota conBRIO flexes
with the student, creating a direct kinetic connection to the chair and for the first time a
fluent foundation that encourages aspiring musicians to engage in the music they’re
playing. Instead of stiff, static performances, Nota conBRIO frees students to feel the
music — and wait until you see what that does for their focus and enthusiasm. So, can a
better chair help develop a better musician? Nota conBRIO is already doing it.

Are you ready to put your students in the seats that move them to create better music?
Your Wenger representative is a specialist in helping programs choose their own perfect
fit, making sure students are always in perfect position to succeed. Please call us today.

ELERE

NSPILEMIDVATIUSICIANS/NNOVALIVENY nj'r»-mglh

800-4WENGER (493-6437)  www.wengercorp.com/chairs Your Performance Pariner
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ALWAYS LEARNING
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Let Yourself Grow!

2012 Summer Music Institute

Appalachian State University
Boone, North Carolina - June 18-22, 2012

Conference & Camp Services Institute Curriculum

Contact: Andrea Mitchell Contact: Lisa Runner

Phone: 828-262-2921 Phone: 828-262-8051
E-mail: mitchllad@appstate.edu E-mail: runnerla@appstate.edu

INSTITUTE CLINICIANS

Maribeth Yoder-White Sanna Longden Sally Albrecht
Appalachian State University Clinician/Consultant Alfred Music Publishing
Boone, North Carolina Evanston, lllinois Raleigh, North Carolina
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