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Music achievement in K-12 
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We use assessment to improve learning in our students and our teaching 

We use assessment to improve learning in our students and our teaching 

WHY ? 



  Philosophical considerations – quality versus 
effective teachers 

  People differ about Quality, not because Quality is 
different, but because people are different in terms 
of experience 

  Linking teacher evaluation to student outcomes  
  Observing teacher practice  
  Self assessment / critical reflection – what do 

teachers think and believe? 
  Can teachers explain their own growth and the 

growth of their students? 





 Involve all stakeholders  
 Focus on manageable chunks 

 Focus on what is important and what is 
quality 

 Accept that human raters are not 
robots 

 Try for multiple measures for one goal /
learning objective at multiple points in 

time 



 Good assessments are messy 
 They take time – to develop, to 

refine, to use and to score  
 The more students, the more 

time it takes 



At the very core, assessment is simply the critical piece 
 in good teaching and learning 
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  Student learning 
outcome data 

  Teachers provide 
data about student 
growth or 
achievement 

OR 
  State-wide 

standardized test 
data 

  Observations of 
teaching 

  Administrators make 
evaluations about 
engagement  



 Charlotte Danielson's Frameworks for 
Teaching 

 http://www.danielsongroup.org 
 Robert Marzano's Causal Teacher 

Evaluation Model 
 http://www.marzanoevaluation.com/

evaluation/
causal_teacher_evaluation_model/ 



  Domain 1: Planning and 
Preparation 
1a Demonstrating Knowledge of 
Content and Pedagogy 
1b Demonstrating Knowledge of 
Students 
1c Setting Instructional Outcomes 
1d Demonstrating Knowledge of 
Resources 
1e Designing Coherent Instruction 
1f Designing Student Assessments  

  Domain 2: Classroom Environment 
2a Creating an Environment of Respect 
and Rapport 
2b Establishing a Culture for Learning 
2c Managing Classroom Procedures 
2d Managing Student Behavior 
2e Organizing Physical Space  

  Domain 3: Instruction 
3a Communicating With Students 
3b Using Questioning and Discussion 
Techniques 
3c Engaging Students in Learning 
3d Using Assessment in Instruction 
3e Demonstrating Flexibility and 
Responsiveness 

  Domain 4: Professional 
Responsibilities 
4a Reflecting on Teaching 
4b Maintaining Accurate Records 
4c Communicating with Families 
4d Participating in a Professional 
Community 
4e Growing and Developing 
Professionally 
4f Showing Professionalism 



  1f - Designing Student 
Assessments 

Elements: 
Congruence with 

instructional outcomes 
Criteria and standards 
Design of formative 

assessments 
Use for planning  

  3d - Using Assessment in 
Instruction 

Elements: 
Assessment criteria 
Monitoring student 

learning 
Feedback to students 
Student self-assessment 

and monitoring of 
progress 



  Four Domains 
1.  Classroom Strategies and Behaviors 
2.  Planning and Preparing Elements 
3.  Reflecting on Teaching 
4.  Collegiality and Professionalism 

Impact on student achievement – “the non-
negotiable goal for instruction”. 



 Learning Goals and Tracking Student 
Progress 
◦ Differentiate between goals and activities 
◦ Create rubrics for the goals 
◦ Help students identify their own goals 
◦ Assess students formatively 
◦ Recognize and celebrate growth 



  Summative evaluation system 
◦ A calculation system and tools to support 

evaluators  
◦ Uses multiple data sources of information 

about a teacher’s practice 
◦ Observations, professional growth plans, walk-

thoughs / observations, value-added student 
data, reflection and collaboration. 

◦  http://www.marzanoevaluation.com/alignment/ 



  Four products: Focus, Reflect, Learn,  Advance 

  Instructional diagnostic tools, fosters 
feedback, and incorporates professional 
learning with relevant examples of excellent 
teaching 

  Training observers, assessing teaching, 
providing professional development. 

  Teachscape Focus is an observation training 
assessment system using common language 
from the Danielson model 



What matters……? 



 Performing – individual proficiency on an 
instrument. 

 Playing tests  
◦ Using recordings to illustrate growth with a 

playing test rubric at several points in time 
◦ Asking students to self assess their recording 

or assess a peer’s recording and discuss 
where they hear their growth 
◦ Using technologies such as SmartMusic, small 

group assessments, or one-on-one 
assessments (Powell, 2012) 



 This includes improvising, composing, and 
arranging. 
◦ Determine the goals for your students (there 

can be different goals for different students -
differentiation)  
◦ Create a rubric that indicates the elements, or 

parameters, along with the performance 
standards you’d like to see for the goal – be 
descriptive rather than prescriptive.  
Give feedback frequently with the rubric so 
you and the student track their progress.   



 This includes listening to music, music 
analysis, relating music to other content 
areas or other art forms, and evaluating 
music. 
◦ Ask students to listen to a relevant work, and 

respond to a teacher-developed listening map 
or ask them to create a concept map to 
illustrate what they hear. Depending on your 
students, allow formal and informal notation, 
or visual representations, of what they are 
understanding. 



 A showcase of all student growth where 
students collect artifacts, select the best 
ones that show the most growth, reflect 
on where the growth happened, and 
connect the artifacts together. 

  For a detailed example of what students 
can include and how to implement this, 
see Silveira’s article in the March Music 
Educator’s Journal, Vol 99(3) p. 15-24. 



  Tennessee – Memphis City Schools are now using 
teacher portfolios to illustrate growth over time 
in students 

  Teachers purposefully select artifacts from groups 
and individuals 

  Use a system called GLADiS to upload for peer 
review.  

  Reviewers are based in that county and trained. 

  The Student Growth Measures System has been 
approved by the TN State Board and is also now 
being piloted in Stafford County Public Schools in 
VA. 



  How do I embed these 
assessments into my 
teaching?  

  Jackie Wiggins has some 
helpful lesson plan 
examples of how to 
incorporate more 
discussion and problem-
based learning (and 
assessments) 

  http://www.oakland.edu/
carmu/publications 



  Talk to other music teachers in your area or 
building – often. 

  Discuss which standards you are focusing on in 
your classroom. 

  Ask them to listen to you students’ recordings / 
or view your students’ work and use the rubrics 
you’ve developed to evaluate them.   

  Is it the same as your evaluation? Ask why or why 
not? How might they evaluate that standard or 
student learning outcome? 

  Feedback from other music teachers is very 
important to your own growth as a teacher. 





 NAfME Music Teacher Evaluation 
Taskforce 

 Workbook currently being created 

 Draft will be shared at Eastern Division  
Conference – 8am tomorrow morning 



NAfME website  
Recommendations for Teacher Evaluation, and the “Assessment – the how, what, 
and why” series. 
NAfME Recommendations for Music Teacher Evaluation 
http://advocacy.nafme.org/files/2012/04/teacher_evaluation_ad_guide.pdf 
Position Statement 
http://musiced.nafme.org/about/position-statements/teacher-evaluation 
NAfME Special Research Interest Group   http://www.assessmentsrig.weebly.com 





  Invited them to your classroom – don’t 
wait until a ‘scheduled’ observation.  Ask 
them to participate in music making; 
performing, creating, responding. 

  Illustrate the goals you are teaching and 
how you know when your students “have 
it”. 

  Incorporate informal assessment and 
formal assessments in the class they visit 





 Ask teachers to work together 
 Meet with teachers to support, monitor,  

and give feedback on teacher efforts  
 Make time for professional development 

for teachers 



  Keep the student in your mind’s eye 
 Whether you are assessing creating, performing, 

responding – it is the quality that is important 
 Resources and time are finite – make the best 

decision you can along the scale of options you 
have in front of you (Colwell, 1981) 

 Assessment of student achievement is still just 
one piece of the picture that makes up 
exemplary music teaching and comprehensive 
music teaching and learning.  
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