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Artistic Process: Creating
2nd Grade General Music



Anchor Standards / Enduring Understandings / Essential Questions

CommorAnchor#1: Generatenusicalideasfor variouspurposesandcontexts

EnduringUnderstandings The creative ideas, concepts, and feelings that influence artists’ work emerge from a variety of sources.

EssentiaQuestion(s) How do musicians generate creative ideas?

CommorAnchor#2: Selectanddevelopmusicalideasfor definedpurposesandcontexts

EnduringUnderstanding Musicians’ creative choices are influenced by their experience, context and expressive intent.
EssentiaQuestion(s) How do musicians make creative decisions?

CommorAnchor#3: Evaluateandrefineselectednusicalideasto createmusicalwork(s)thatmeetappropriateriteria
EnduringUnderstanding Musicians evaluate, and refine their work through openness to new ideas, persistence, and the application of

appropriate criteria.
Musicians’ presentation of creative work is the culmination of a process of creation and communication.

EssentiaQuestion(s) How do musicians improve the quality of their creative work?
When is a creative work ready to share?

Intent of the Model Cornerstone Assessments UsingtheMCAdocument
. . MCAs are presented as frameworks to be
Model Cornerstone Assessments (MCAs) in music assessment frameworks are to be integrated into current curriculum. An example

used by music teachers within their school’s curriculum to measure student attainment is provided that demonstrates the integration of
of process components defined by performance standards in the National Core Music curricular content. These examples are the

Standards. They focus on one or more Artistic Process (i.e., Creating, Performing, or specific tasks presented in the national pilot and
Responding) and are designed as a series of curriculum-embedded assessment tasks, may be used as the program so desires. Each
each of which measures students’ ability to carry out one or more process MCA is available in a .pdf format with links for
components. The MCAs can be used as formative and summative indications of easy navigation within the document with
learning, but do not indicate the quality of teaching or effectiveness of a school's music  gyiarnal links for .doc versions of worksheets.
program. The next page provides the assessment
Although each MCA is designed so that it can be administered within an instructional description with each bubble being a link to a
sequence or unit, teachers may choose to spread the component parts of one MCA detailed description of the assessment.

across multiple units or projects. Student work produced by the national pilot is
available on the NAfME website that illustrates the level of achievement envisioned in
the National Core Music Standards.

GenerabDescriptionof the Assessmentask
In this MCA, students will demonstrate their ability to improvise rhythmic patterns within specific guidelines, with the emphasis on
creating a rhythmic conversation. Student will also provide a brief description of how they use elements of music to create a rhythmic
conversation, evaluate the quality of their performances, and suggest areas for improvement. This MCA does not include the
assessment of student’s ability to use iconic or standard notation within the process component of Plan and Make. This assessment is to
be embedded in instruction and requires students to have experience in the given prerequisite skills. Each student will need two
sessions to complete this assessment task. The administration of the assessment can be extended over multiple classes with the
teacher deciding how many students will be assessed in each class. Usethe followinglinksto find the NationalStandardsskills

and Knowledge andthe Music Standards Glossary.
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http://www.nafme.org/my-classroom/standards/knowledge-skills-and-dispositions/
http://www.nafme.org/my-classroom/standards/knowledge-skills-and-dispositions/
https://nafme.org/wp-content/files/2014/06/Core-Music-Standards-Glossary.pdf
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MU:Cr1.1.2a Improviserhythmic
and melodicpatterns and musical
ideasfor a specificpurpose.

MU:Cr1.1.2b Generatemusical
patternsandideas within the
contextof a giventonality (suchas

major and minor) and meter (such
asdupleandtriple).

Plan and Make

MU:Cr2.1.2a Demonstrate and
explainpersonalreasonsor
selectingpatternsandideasfor
musicthat representexpressive
intent.

MU:Cr2.1.2b Useiconic or
standard notation and/or
recordingtechnologyto combine,
sequenceanddocument

Assessmen$trateqyl
(Imagine Plan,Make) \

PART 1: Theteachermakesan audiorecordng of
eachstudenthavinga rhythmicconversatiorwith
him or her usingthe following sequence:

The teacherchantsrhythmic prompt.
$
Studentimprovisesarhythmicanswer.
$
The teacherimprovisesa rhythmicquestion.

Studentimprovisesanotherrhythmicanswer.

PART 2: After the studentcompletesthe rhythmic
conversationthe teacherasksthe studentthe
following questionsabout his/her rhythmic
conversation.

Howdid you usethingslike rhythmicpattern, steady
beat, and/or expressiorto makeyouranswerssound
morelike a conversation?

Evaluate and Refine

MU:Cr3.1.2a Interpret andapply
personal peer,andteacher

narennalmiiciral idaac (
»

OptionalStrategy?2 \
(Refine Perform)
PART 3: Theteacherasksstudentsto practice

individuallyto improvetheir improvisationakresponses
andrepeatspart 1 scoringand selfassessmento

demonstrateimprovement.

feedbackto revisepersonal

music \
Present/Perform

MU:Cr3.2.2a Conveyexpressive

intent for a specificourpose by

presenting afinal versionof

personalmusical ideas to peers
or informal audience.
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Scoring Device J

StudentName;

Achievement Category

Level 1
Emerging

Level 2
Approaches Criterion

Level 3
Meets Criterion

PARTL - ImagineGenerate and conceptualize artistic ideas and work.

Performance
Standards

Maintained &teady Beat

A steady, 4-beat was not present in
either answers.

A steady, 4-beat was present in
only one answer.

A steady, 4-beat was present
in both answers

Different from Teaclier Pr o m

Answers were the same.*

One answer differed from teacher.

Both answers differed from
the teacher

Unigueness of Response

Both answers were the same as
each other.

Both answers were different
from each other

MU:Crl.1.2K5enerate musicalpatterns
and ideaswithin theontextof a given
tonality(such as majorand minoj) and
meter(such as duple and triple).

Rhythmic Complexity

Answers demonstrated little
rhythmic complexity.

One of the answers demonstrated
some rhythmic complexity.

Both answers demonstrated
rhythmic complexity

Expressive qualitfyocal inflection,
accents, or dynamics)

Did not expressive qualities.*

Used some expressive qualities.

Used expressive qualities
throughout

MU:Cr1.1.2émprovisenythmic and
melodicpatternsandmusical ideafor
a specific purpose

PART2 - Plan and Mak&elect and develop musical ideas for defined purposes and contexts.

Verbal
Description

Response did not provide any
description of the rhythmic
conversation.*

Response provided little
description of the rhythmic
conversation

Response provided
appropriate description(s) of
the rhythmic conversation

MU:Cr2.1.2a Demonstrate and
explainpersonal reasons for selectin
patterns and ideas for mustbat
representexpressive intent.

PARTS - Evaluate and Refine: Evaluate and refineelected musical ideas to create musical work(s) th

at meet appropriate criteria

Accuracy oBelfAssessment

Student score of their own
performance matches 1 or none of
the teacher’s score.*

Student score of their own
performance matches 2 or 3 of the
teacher’s score.

Student score of their own
performance matches 4 or all
of the teacher’s score.

MU:Cr3.1.2a Interpret and apply
personal, peer, and teacher feedbad
to revise personal music

(Notefromthepilot: Thelevelsmarkedwith * wereseldomused)
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Assessment Strategy 1 (Imagine, Plan, Make, Evaluate)
MU:Cr1.1.2aMU:Cr1.1.2bMU:Cr2.1.2a

Prerequisit&SkillsandKnowledge

1 Maintainasteadytempo.
1 Createrhythmicpatternsusingneutralsyllables.
1 Useexpressiverocalinflection.
1 Employavarietyof rhythmicresponsesincludingrhythmicanswers.
1 Discriminatebetweensameanddifferentrhythmicpatterns.
1 Becomfortablesingingalone Solosingingshouldbe aregularpart of instruction.
1 Becomfortablesinginginto arecordingdevice.
1 ldentifyquestionandanswerform.
1 Beableto verballydescribetheir own LIS NJF 2 NJtenf ad@d@riood.
1 Haveexperiencaliscussingvhat makesa goodmusicconversation.
Teacher w Prepare the recording device.
Preparation w Post visuals of the words ‘rhythmic pattern’, ‘steady beat’, and ‘mood’ as talking points
for student reference.
@ Learn the provided rhythmic prompt.
Assessment Preparation:
Environment Begin the class by explaining to students that they will be creating three 4-beat rhythmic patterns
Setup using neutral syllables in duple meter:
(1) same rhythmic pattern
(2) different pattern
(3) rhythmic answer
Whernthestudentsareready,
A organize the students’ seating (in a circle or based on a chart)
A (ifyouareusingarecordindevicgallow the students to become comfortable with
singing into a recording device
Assessment Theteachemill:

91 Follow the Administrationnstructiongo provide students an initial experience with
the expectations of the assessment.

91 Continue with the assessment Part 1. (Individuatudentsayhaveuptotwoattempts
inthisassessmenéatthediscretionftheteachgr

9 Score the student responses using Part1 on the ScoringDevice (.docx version)

Thentheteachemill ask eachstudent:
1  What did you do to make the rhythms sound like a conversation?
9 Score the student response using PART2 on the Scoring Device.

Theteachemill:
® hand out the ImprovisationmprovisatiorSeltAssessmenActivity. (.docx version)
w explain or demonstrate to the students how to complete the Improvisation Self-
Assessment Activity by circling yes no, or sometimedor each criterion and writing in
the space below one area of which they could improve.
w read and explain each question to the students. (Makeaccommodatioftglearners
withadditionaleedsasnecessaly

Afterstudentscompletedheactivityforms,theteachemill:
9 compare the students’ scores on the activity sheets with teacher’s rating of their

improvisation using the AccuracyScoringGuide (.docx version)
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http://www.k-state.edu/musiceducation/mca/2ndcreate/2ndGradeCreateScoringDevice.docx
http://www.k-state.edu/musiceducation/mca/2ndcreate/2ndGradeSelfAssessmentActivity.docx
http://www.k-state.edu/musiceducation/mca/2ndcreate/2ndGradeAccuracyScoringDevice.docx

Administratidnstructions

AudioRecordeachs t u d gerfarniascé youchoose

Partl: Studenthantsthree4-beatlongrhythmicpatternsn duplemeteraftert e a ¢ pramptd(ssethe
rhythmicsyllablesasdesignatedy yourschoofs curriculun).
Teacher will chant you choice of the following rhythmic prompts with expressive inflection and appropriate
body movement and then allow student to respond. The following are suggested prompts.

PR QN S i
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Teacher:Repeatyrhythmicpatternmatchinghe expression— <chantherhythmipromptvhilemoving®
<waitandmovewiththestudenashe/sheesponds>

Teacher:Createa differentpatternthatis expressivaandfits withthe pulse— <chantherhythmipromptwhile
moving® <waindmovewiththestudenashe/sheesponds>

Teacher:Letsmakearhythmicconversation— Teachers asks the student to have a rhythmic conversation by
chanting one 4-beat rhythmic patterns in duple meter after the teacher’s rhythmic prompt. Teacher will
remind the students that there will be two rhythmic question and answers and will make sure that the
student makes them conversational and interesting <chantherhythmipromptvhilemoving® <waitand
movewiththestudenashe/sheesponds>

TeacherUse the same rhythmic prompt as the first improvisation, and begin chanting the prompt.
Student:Improvise a 4-beat rhythmic answer in duple meter.

Teacherimprovise a 4-beat rhythmic question in duple meter, building on the student’s answer.
Student:Improvise another 4-beat rhythmic answer in duple meter.

PART2: ask the student: “What did you do to make the rhythms sound like a conversation?”

Model Cornerstone Assessment (updated 2017) General Music, 2n Grade Creating
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ImprovisatiddelfAssessmeActivity

StudentName;
RhythmidConversation
(Circle one answer for each statement)
J
1. | kepta steadybeat.
Yes
2. Myanswerswneredifferentfromthet e ac her « J
Yes
3. Myanswerswveredifferentfromeachother. J
Yes
4, | usedinterestinghythms. J
Yes
5. Myanswersvereexpressive. J
Yes

No

No

No

No

No

K

Sometimes

K

Sometimes

K

Sometimes

K

Sometimes

Whatis onethingthatyoucouldworkonto improveyourimprovisation?

(writehenumbeofoneareafromabove)

Model Cornerstone Assessment (updated 2017)
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Accurac§gcoringsuide

StudenName
TeacheScore StudentScore AccuracyPoint
Criteria 1 = emerging 1=no ~
_ _ : 1 = matches
2 = approaches standard 2 = sometimes _
> ~ 0 = does not match
3 = meets standard 3=yes

1.Maintained Steady
Beat(l kepta steady
beaf

2.Differenfrom
TeacheiPrompt{My
answersveredifferent
fromthet eagher 6

3.Uniquenessf
Respons¢Myanswers
weredifferenfromeach
othey

4. RhythmicComplexity
(lusednteresting
rhythmjs

5.Expressivejuality
(Myanswersvere
expressiye

Totalof accuracypoints

Model Cornerstone Assessment (updated 2017)
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(Instructionalapproacheghat respondto individualstudentneedsand strengthsto maximizestudentlearning
andsuccess.)

Resourcefsamplehttp://www.ascd.org/publications/books/100216/chapters/UnderstandingDifferentiated-
Instruction@Building-a-Foundationfor-Leadership.aspx

pre-assess to determine levels of studgmior knowledge and abilities.

determine learning gaps and provide supplemental instruction as needed

allow alternative forms of communicating expectations to students as needed

create independent enrichment/enhanced work for students who show mastery

group students to accommodate learning needs

use provocative, complex questioning $timulate high levethinking.

devise operended tasks to allow students of all ability levels to achisuccess at their own levels.

tier tasks to address levels of abilities and goit students within each tier.

assure that students are given choice in tasks in otrd@ddress their learning styles, interests, etc.

allow students to respond to tasks in alternative ways if the defined response in the MCA hinders
AYVRAGARdzZ £ Qad YSIyada 2F RSY2yaidNIdAy3 €SFNYAyY
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http://www.ascd.org/publications/books/100216/chapters/Understanding-Differentiated-Instruction@-Building-a-Foundation-for-Leadership.aspx
http://www.ascd.org/publications/books/100216/chapters/Understanding-Differentiated-Instruction@-Building-a-Foundation-for-Leadership.aspx

